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Thank you to everyone who has taken part in this ipval
design

Jenny Willis
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FOREWORD
Developing Creativity in Higher Education 2.0

Mihaly Csikszentmihalyi

Mi haly Csikszentmihalyi is the Distingu
Management at Claremont Graduate Univer
pagéle i s noted for his work in the stud
but is best known as the architect of t
of research and writing on the topic. H
over 120 articles or book chapters. Mar
the American Psychological Association,
| eading researcher on positive psychol o
The Psychol ogy of Opti mal Experience, h
people are happiest whenfid hetyatae eofi nc @an
tration or complete absorption with the
situation It is a state in which peopl
nothing el se seems to matter [ it] i's an
motivation, where the person is féeully i
Your whole being is involved, and you'r
Fourteen years ago | was inviliedwto chrilt sea Partewdhrd cfasr
education needed to take more seriously the creative dey
devel opment I was reminded of this by Norman Jackson ¢t}
things | had said then are true today. Il'ts not often we
have passed so | am delighted to have been given the opy
Mani festo issue of Creative Academic Magazi ne.
Doctoral students drop out of universities before graduece
grades in courses, but because they cannot come up with
know an enor mous mount, but all their academic careers
problems set for them by others Now that it is their tt
many of them are t a |l oss
One hears the same story in industry and the business wc
knowl edge and expertise might abound, but originality ar
been developing, creativity has become increasingly i mpc
l uxury for the few, but by now it is a necessity for all
There are sever al reasons for this, some that are in cor
since 2005 when | wrote the first version of this forewc
The first is the undeniable increase in the rate of <char
l'i festyl es, bel i ef & atnedc hknniocwal le dngaer.v eTlodiasy obsol ete tomorr
today turns out to be unhealthy after all; the scientifi
provides a stable career Great nations collapse, wealtt
not to be blinded by the trappings of stability, to recc
and thus perhaps |l ead them in a desirable direction
A second rend, is the rapid globalization of economic e
di stribution of | abor and of resources; a better integre
globalization involves a gr edéctr edaetailv eo féd@wshterhuoc®tcihcanmpet eai «
the destruction will actwually result in a@arce @taitv e eo Wtesc
ti@nrmhat we witnessed in the gl obal meltdown of 2008/ 09.
result that the division between rich and poor will not
capitalists and proletariat; that the valued traditions
with the Western patterns so as to enrich the future i ns
Anot her emerging trend is the specialization of knowl edc¢
knowl edge rather than tradition. A great number of brealk
the interface of disciplines: between physics and chemi s
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1 Jackson, N.J. et al (eds) (2006) Developing Creativity
and New Yor k: Routl edge
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Our contri bt
Worl d Creat.i
|l nnovati on \W dC o
https://www.wciw.oandlrIno aJ[ yw k
4 15-
For the | ast three Q]b 042] e
demic & #creativeHE have contributed to the dl obal \
throughl iame othi scussion about creativity and iJmaginat
Creative Academic Magazine to curate the disgqussion.
During World Creativity and Innovation Day, April 21 (WCID) and
Week April 15 - 21 (WCIW) individuals, families, teams, leaders, 1 he t heme of WCI WJis to
nations, organizations, students, and communities are peopl e t 6 use t~h enr ! mggl
creativity to e®gdge witl
Knowledzed 2030 Sustainabilitly Goal
* acknowledge we have conducted Jan ope.
* informed conversation aimed at de:
* inspired a manifesto for irfaginat|
» encouraged creativity in higler edui
l earnin and educgtional
to use their creativity - to be open to and generate new ideas, to In the elief t _hat one I
- step towards this Joverar
be open to and make new decisions and to be open to and take new .
actions - that make the world a better place and to make their 'S to engage tertijary ed
P practitioners, indtituti
place in the world better too. systems in thinkirdg abou:
creativity means dnd how
In 2017, the United Nations SUSTAINABLE (S ey A | § tron an creativitly can |
included World Creativity and aged and sdpporte
Innovation Day, April 21 as a Day m text of a higher dgducati
of Observance to encourage ;
people to use creativity in —
problem-solving to approach
solving the 2030 Sustainable
Development Goals.
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STEPS TO A MANIFESTO TO ADVANCE | M

CREATI VI TY I N HE LEARNI NG & EDUCATI

A recent artiucgineali mft ICa e ptriopew skaiCay Smwcmab Mani festo for
advancing theory and research in the field of creativity
propositions or beliefs about creativity held by the sig
researchers in this field of study. We found the documen
gratifying to discover that our own explorations of the
t he scouditour al perspectives offered in the manifesto.

Mani festos are common in the field of education. Such do
interests and propose changes to current practice. They
and institutions can cohere. A nice example is the Learn
Council for LearninghOupsi dé wiwwe) Gtabivpeclgom&y{s out the ca
outside the classroom is i mportant, how such | earning mi
other organisations can do to promote and realise the id
initiated by a group of educathtothmmd: /prraaniiftée otheYS., 01 ¢/ éVira
The need for higher education to pay more attention to t
of | earners has been recognized for many years. The need
i magination and creativity in order to develop innovatiywv
or services to enable economies to flourish, has never b
As we get deepeentiwmty the @dture has turned out to be ev
ing and disruptive than we ever imagined at the start of
commit to the development and recognition of | earners as
them to prepare themselves for a future that none of us
Gandhi is often dges ohedt alse stalye nghange wedTwa st itso as d eo vied y
cal way of expressing the relationship and connection we
i nhabit I't links in a profound and yet simple way our p
The desire to change something begins with our perceptio
fear, empathy. Such emotions disturb us and motivate us
new possibilities, and this inspires us to commit to try
decide on particular actions that provide opportunities
we seek I'n this way we become the change we want to see
Creative Academic, #creativeHE and CI RCE embody, in thei
in higher education. We are disturbed by the general Il ac
alongside their academic devel opment and we support dive
concerns, interests and values. We can all i magine a bet
to use and develop their imaginations and creativities,
members of our community using pwmblaind fTowidumsergn tha ealtoak
share their views, ideas and perspectives on what this b
open discussion amaninfde athééd v @r@ae olff magi nati on and Creatiyv
Educati onal ThecRiisceussi on Papers we produced, together
mani festos and a draft manifesto are curated in this iss
Worl d Creativity and I|-2nln,o0v2a0 1 9)n. Weheiks (iAsprour 1csol | ecti ve
annual gl obal event and it bears witness to the fact tha
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https://www.lotc.org.uk/
https://manifesto15.org/en/).%0d

Some i mportant questions we explored

Through our discussions, we invited participants to shar
including:

Ql What are the most i mportant reasons for why higher ed
taevel op and use their i maginations and creativity and i
facilitate such development?

Q2 I's the assumption that higher education could do more
their imaginations and creativity, correct? I f it is, wh
creativity in higher education?

Q3 What does being creative mean in different disciplina
to develop and use their imaginations and creativity in
perspective, what are the most wuseful constructs?

Q4 What are the important valwues, propositions and princ
age higher education to invest in educational practices

| earGieraggi nati ons and creativity?

Q5 What actions might be undertaken at the | evel of indi
institution and whole system, to realise aspirations con

You are welcome to share your views on any of the conten
particularly welcome new perspectives and arguments we n

www. Il inkedin.com/ groups/ 8755256/
www. facebook. com/ groups/ cr eatgy ol

i

1 Linkedps: /[
2 Faceéehbaopk: [/ /

E-

Nor man Jackson & Chri ssi Nerant zi
CeFounders Creati-vaeciAciademocs #£oreati veHE
Gillian Judson

Executive Director Centre for I magin
tion (ClIRCE)

Background reading
Gl aved¥n®ansomM.Brher Bar bo®.l ,apH. Renne,ss

B. Kaufmaadal€@€buyddubar Mo,nt pyoMie,s sIP.lJu.cKk e
J.ReitPtat momSi,er r&i mont ®nNk.vs-Per ei ™Ma S. and

SternbeR(@019) Advancing CreativityuTheuaray rch
Journal of Credbi 28 Beabhargur019 Avail abl e
https://onlinelibrary.wiley.com/doi/full/ 108 cb. 39
fbclid=1wAR1O0OpJ2bmgneyQJECMchh7O0OpBHGRhg6e0udé== _. d XJHZ
Jackson, N. , Oliver, M. , Shaw, M. , & Wi sdom, J. (Eds) (2
native Curricul um. London: Routl edgeFal mer.

Jackson N J (2008) Tackling the Wicked Problem of Creat.i
Professional Training and Education Available at
http://imaginativecurriculumnetwork.pbworks.com/f/

WI CKED+PROBLEM+OF+CREATI VI TY+|I N+HIl GHER+EDUCATI ON. pdf
Example Educational Mani festos

Learning Outside the Classroom MANIFESTO Counkititpfhbk Le
wWww. |l otc. oca@gntukntwpupl oad-4 O2NTalnli/ fOe39 tGal.. p d f

CONNECTED LEARNI NG MANI FESTO
https://docs.google.com/ document / d-XINKWEoODHEEde i EAABZhp
Mani festo 15 Evolving Learning

https:// manifestol5. org/ en/
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https://www.linkedin.com/groups/8755256/
https://www.facebook.com/groups/creativeHE/
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Glaveanu%2C+Vlad+Petre
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Glaveanu%2C+Vlad+Petre
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https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Kaufman%2C+James+C
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Lebuda%2C+Izabela
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Lubart%2C+Todd
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Montuori%2C+Alfonso
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Ness%2C+Ingunn+J
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Plucker%2C+Jonathan
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Reiter-Palmon%2C+Roni
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Sierra%2C+Zayda
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Simonton%2C+Dean+Keith
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Neves-Pereira%2C+Monica+Souza
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Sternberg%2C+Robert+J
https://onlinelibrary.wiley.com/doi/full/10.1002/jocb.395?fbclid=IwAR1OpJ2bmqneyQJECMchh7OpBHGRhg6e0ueTDZIz7mdXJHZ470xStsxpJUU
https://onlinelibrary.wiley.com/doi/full/10.1002/jocb.395?fbclid=IwAR1OpJ2bmqneyQJECMchh7OpBHGRhg6e0ueTDZIz7mdXJHZ470xStsxpJUU
http://imaginativecurriculumnetwork.pbworks.com/f/WICKED+PROBLEM+OF+CREATIVITY+IN+HIGHER+EDUCATION.pdf
http://imaginativecurriculumnetwork.pbworks.com/f/WICKED+PROBLEM+OF+CREATIVITY+IN+HIGHER+EDUCATION.pdf
http://www.lotc.org.uk/wp-content/uploads/2011/03/G1.-LOtC-Manifesto.pdf
http://www.lotc.org.uk/wp-content/uploads/2011/03/G1.-LOtC-Manifesto.pdf
https://docs.google.com/document/d/1UNWboiHEfzuDiEzABZhpLR9FGe26-XJNzwEc9qSEdsY/edit
https://manifesto15.org/en/

DISCUSSION PAPER 1: Reasons for encouraging imagination & creativity in H

Steps to a Manifesto to Advance Imagination and Creativity
in Higher Education Learning and Educational Practice

In a world consumed with uncertainty and a growing sense
how can we ensure the success of ourselves asWei mciedi dwal
evolve edWdaomatgiionn ng a di fferent future for hiaher
educati onmaoame wat tcdhnti on i s p Why should HE help learners use and
ment of Oi magnemas i ons and cr e develop their imaginations and creativity?
of evolving education in a w t he
being and success of |l earner ' pl a
n the first wile scwtslsiimen spoame
reasons for why it is import g1 t O
ncourage and enable |l earner 2ir
i maginations and their creat vi de
a strong motivational force a
mani festo aimed at influencil 2 in
higher education. We invite e th
reasons and add further reas
Why do i magination and creativity deserve the
Preparation for complex | earning/working I|ives
Il magination and creativity are central to human cul ture
or present culture would |l ook the way it does, and no pe
that culture Nor would cultures change and evolve the w
aspirations, our ethical insights and technologi cal i nno
narily neglected in education@al thinking, practice and r
The need for education to pay more @itmagitnatni ams tdard deve
become more apparent as e Ag eMord ee [Ee fornéopnti ret tFdoleoudd how qu
creativity for complex problem solving has moved up the
oCreativity wild.l become one of the top three skills work:
technol ogies and new ways of working, workers are going
from thes® changes.

in 2015 in 2020
FigumMepl10 skills %

1. Complex Problem Solving 1. Complex Problem Solving
And demand for cr ea 2  Coordinating with Others 2.  Critical Thinking
to grow as automat i 3. qupleMe_magemenl -+ 3.  Creativity
t hat have previousl 4. Crltlcgl‘rhlnk|ng 4. People Manag@nent
b wel I ualified K 5. Negqllatlon 5. Cnnrr.im:mnru:wdh{:}thers
y q 6.  Quality Control 6. Emotional Intelligence
. ) 7.  Service Orientation 7. Judgment and Decision Making
obemand for higher g  judgmentand Decision Making | 8.  Service Orientation
as creativity, crit g  ActiveListening 9.  MNegotiation
sion making, and CcO0 10. Creativity 10. Cognitive Flexibility
processing will gro
cumul at i veei giotudr &t es .
We are |l ess than 20 years into this century and already
mill ennium has proved to be even more fantastic, uncerta
i magined. For example, we have witnessed the massive gro
fits it has brought for communication, | earning, collabo
chall enges it has posed society and individuals in terms
experienced the glob@alamectelbhs i mas ifveRO0DB¢ci al i mpacts bro
and in the UK we are currently grappling with the conseq
ties. Coping with these disruptions at personal, organi s
i ngenuity and resourceful ness.
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Di sruptions to an orderly and productive existence are |
and turbulent. Work is changing rapidly as we enter a ne
ogies. In particular, the rise of smart machines and the decline of the full-time employee are reshaping the ways

people work and are creating significant wuncertainty abo
wi |1 | W& dorkteinue to move towards more flexible arrange
mul tiple companies at the same time. A Iot of it is know
Kasriehaicoof the Gl obal Future Council on Education, Ge
ers represent the future of the workplace, as® traditiona

Coupled to this are technological developments including
and technological acceleration avog et raanrds fnoorrmei nwe trheea | wosrek
technol ogical job displacement through automation and auc
the productive contributi°®@eepb® WwumhnseeHrooghawoeks the
resourcefulness to survive and flourish in such a volati

vernment views education
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d for creativity as an essential element of the capab
For example, the 2030 foresighti ce rutdiyf iceochaoerdg eetds gbiya MR esdkei cl
wit hécrena r al |l earning paradigm that is characterised by |
ubiquity of Information and Communication Technol ogies (

=
o
® =T
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More recently ( Mdpuwhl i20He&Od ,t lEch|lregsul toFuo fir @adTBhkel pfhust uSruer voef
|l earning and héicopmarm cd ckewc awtiitdan 50 i nternational experts. 1
guestions:
IOFuture skills: Which skills do future graduates need? \
sustainably design the society of the future?
| 3Future |l earning concepts: What wildl |l earning look 1|ike
organi zations to support the development of future skildl
| BFuture higher education: How can higher education inst
concepts to optimally foster future skill development?
I't identified creativity as o@ébibity66tbunectesskickbsfutebd
a future unknown8an mtdd wthddiodapl@scit i iomn -bogaot zed wagel ¥i sib
side as pedThesmas&él |l s are distributed between three cat
1) individual perception, individual reflection and deve
are related to things that can be experiences (objects),
three di mensions interact with each other and are not so
aspects influence outlook on objective aspects as well a
FiguFatare ski'ld’s pmm Object Social
. . . Autonomy: capacity to make an | Agility: ability to orient oneself in =~ Sense making: ability to identify with
Creati YI tya od ebfe! naet informed, uncoerced decision = fast changing contexts, constantly  and make sense of given
deal wi t h t ask I n and act accordingly changing objects organizational rules and values for
wadi s assigned to t one’s own life and work
_C at e g O ry of S kil S Self-initiative: individual ability = Creativity: to be able to deal with | Future  mindset:  ability to
indi vidual di s P O S | | totake anactive and self-starting | task in a new, unforeseen way productively develop an
unknown future e n v approachto work goals and tasks organizations’ context, continuously
wher e t he Obj ect 0 ::;amandd;:\'::lupulnu'sskills.'lmdlo
. . . ¢ open for new and unknown
In.dl vi dual itself challenges  within  a  given
whi ch needs t 00 Gbeg organizational context
certain task. The | gypmmagement: ability o Tolerance for ambiguity: ability | Cooperation skills: ability 1o
al | skills in the lead and regulate oneself to  to deal with uncertainty and in cooperate in teams and have social
i mportant, wi t h a @ | decide in a self-responsible way | different roles and interculural skills
skills bein g l east Need/ motivation for Digital literacy: ability to utilize = Communication competence: ability
H 58 ( M = 2.53 y SD achievement: individual's desire | digital technology in a creative | to actively create dialogue, achieve
SD = 0.85), | eadi n|forsignificant accomplishment, way for leaming, working, | consensus and criticize
perc eived discre pa nm:-l@ng of -ka":-. control, or | collaboration
! . high standards
is perceived to be
current |l evel of s Personal  agility:  positive Ability to reflect: ability to
education attitude, resilience and openness | eritically analyze made
' to changes, being comfortable in | expeniences and leam for future
ambiguous and  changing = contexts
situations
Autonomous learning
competence: ability o
continuously  adapt  through
learning, know learming
methods, evaluate own progress,
ability to learn motivated
Self-efficacy: one’s own
conviction to be able to act
successfully on a given task
2 A core hwmahe Ftigbddom and power to imagine and create
The educational value proposition underpinning any consi
i mportant in higher @&cduc atoircan ipsuriprosspei roefd ebkdyucati on: t o r
stud&nitéses’® Unfortunately, the tendency in modern society
as a prerogative of early childhood education. Beyond th
up on nurturing, enhancoinmagoirnarteivoint aal nidz icnrge asttiuvdietnyt,s t o g«
they already know, what they have here and now, or what
hi gher education is to help students develop their poten
and develop their imaginations and thei creativity shou
tion experience. This is clearly not the experience of nm
10
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Creati

vity and i maginat.i tSa
sense of whéeveéehewhare,creativi .
not considered teachable and ,Ci‘.
. . L o e |
still relevant in definingé@fo W v
Creativity goes to the heart ¢ Maeﬁj
and higher education has a r ef{ O ¢
devel op their understandings 4 V\'/n;/E
creativities as they develop t hney
and who they are tryiagcteabey ﬁr%
devel opment and achievement i s
academic development and achi g ﬁrf
Matthew Taylor argues that W% rea
and we are on the threshol d Of()e oo ol (TR0 Nl 8 t
Across t he yvorld mor e mo_blle, SngHFP ?dpoWSF?uﬂ“ § &
ing popul ations are seeking ol AdedhaSRVERLPIREWROF
sekbkpression, collaboration, appeq Eiag ipgéiEHapha gy
power of the social web, peoplg SXE[};}Q/ E[?earg\/hg{eah'pgw
connecting in a host.of new wqgy fe.an.uEfa 'po evgh}“ P8
recognising the i maginations apd, FEgat jyhLF ¥ \%L QpL ¢ Fge
one small step towards creatifgea; Paf&i GL8ALI VeeSAELE e
promise in this positive messqggsg[PH g FBCQH% e P &h
to take on the challenge of PRGRRET BY . nﬁ|au§ Egﬁ F§ Epr
of their creative |ives by valgtggt}gﬁ{g 8£5efih'¥llryo ngs
ing them, through the opporturfi res the provide, tof use
develop their Iimaginati ons an (e, ; gr a
i mportant part of their &biogthhe rp——s—————————————————— i
academi ¢ -aacnadd ennuinc . It we think hat creatf vit
i mportant in education w e
Preparing learners for a |ifetlamoevef allédar iiheg agssd mpafloni
problems that emerge from everfunnoréeéssitngscomplkerxifdfyfciiegs
higher eupat peinaulaed BGr°el eimve Jtienr mi ned curricular cojpten
world of emergence, a world infiwhitdle Wanghaged odest@elii ahn
situations, make sense of thenwei megkneffmagkenicydgempdtesn
respond to them, in entirely njlewpwaysniThesetar expewleid
swers, many possibilities, andlbledti sdoft hend &aifwodimatii enf it de
to take risks and try again anfé¢hagdidnradthiedd abguboiR®dpadp
agination and creativity are e|asgentcibals otodm nghgstiuycit nugr nsdc |
flourishing in this emergent wWomigdin a way that studfents
experience as deeply ajhd v
The trouble is our educationalftervimeammergtss Mmimpi micael WMmG
tainty and risk taking. Progralinmesnsdemamka owd ridgremii iny fr @ i d
scribe Il earning outcomes that Val wahelreamwri gant d§ oirsif ploe
and predictable. While we espow&g: tKeidesnirgakayaori pina
the products of Il earning our elmp asis on formal |l earping
the reproduction of decontextu AV Y T N S VA W ge
expense of the tacit and contextual knowing is at odds w
and other soci al environment s.
| magination and creati vity | Seeingthewaythat HE has been commodified and
engaged hrouglh Bntéendcwvidi mattetsed-w1tharedlrl?veemplowbllrtvagerda-maks
world as they seek to achi mesee#lenaedfacreaﬁtr’vtynowmrethane\er!%gtwe t o
t hem. Both are stimul ated found with our ‘non-traditional’ students was that creativity b st
disservice that educat i onal| Wasemancpatorypractice.mostof them had the creativity | | 3 |
do, i s t o Kill curiosity a knocked out of them at school and as 2 consequence their H t h
easiest way to kill cur i os i wholesense of self was diminished. We developed a first b s s
outcome of l earning too ti year year long module where the whole emphasis was on L i es
and practices that t ake i mi creativepractices... We saw seF-efficacy and JOY grow... we
serious| y al wa y s try to en saw people become more than they thought they were - D n ,
i nvest. g ation and exper i me morethantheytfnughttheycnuldbe.Smdeinﬁdd
Enhancing our ability to b . n ou
mi nds. Creative insight requires that we take a cognitiywv
what we believe to be true. -Badedgdvensthengbebaltrhae n
portant to see things from new perspectives and escape o
creativity to empathise with others and surely an educat
rife is a world that needs people to see the world throu
11
/w9l ¢L+t9 ! /159al/ a!D!%Lb9 L&&dZS mo! ! LINARE HAMGD KGLIYKK 568 PONBI a @S| Ol



Creative and empowered individuals are committed to | ear
to making a positive and transformative contribution to
i magination and curiosity to be and | ivbwmecmesatibel yhe Gah
want to see O6iThi sheswanl dcol ogical way of expressing the
selves and our doings in and on the world. I't Ilinks in a
i magination, reasoning and action. The desire to change
strong emotions I|ike disgust, anger, fear, empathy Such
change the sitwuation We i magine new possibilities, and
We harness our reasoning and decide on particular action
to turn ideas into the changes we seek. In this way we b
Any attempt to change something in a significant way or
ofnot kndokneiantgs call ed this state of dniegdatjiwset ccpatplasgbridfgeanyer
accepting, unattached, and it requdra&sstaathe ghf tmil ed atnltat
practised and developed. This can be difficult for peopl
(qualities that educati onal dlswtdstieornsl ya rbey gloeotdt iantg dgeov ed fo pci
i ndgi dreat her than narrow, téhavomwehicagpeghteipnsoghbdagaiclve

Capabidldgat,i ve capability is a tool forealktzatiisos:amnd &si
awakening the imagination, but |l so a means of resisting
hierarchy in favour 88f radical lternatives.

Hi gher education can help students in this process of be
and actively engage in making a real di fference to the w
our i maginations and creativity, or being involved in th
brings us | o¢ éthhned] wcoanpdaecri,t y t o i magine is a big part of

| i% epl eadsureae sj;oy ttéol tieramgatniebpeoreahj tresup prospective pos
of i mages, patblérlﬁ?:svlanlﬂohMeaasys that the intrinsic appe
t

endeavour is the atisfacti on &o fc epretraci eni voinnegn ewshsa ta nhde t doet sacl
constituting a kind of haréhbtdy that is felt to be beaut.i
Deli berately engaging |learf@mstihe aewil wm oifeknawd edxy e wios
ences that demand i maginat ifjomeamidveramad i wieguatifwe dapen
them the opportunity to exflearé emdewhensehey Déejohapppt a
more | ikely to stimulate tHmotri vatednlsy ctmo@twork iiomsglaind
encourage them to engage d @e)[bty|<wm§ hoft htehe¢i rdaclaltéemppes
tasks. Through such energeffic deep engagement, | earn

ers are more |likely to disq®fermrlmedhmiengham@sr éhavaga b o
and to make progress with thieom, wamdk ,pavhd¢ emt if eesisd brafkrkg
into positive psychologicallmestatiempamtdanthei s mahiseg opr we
being. Educators notice thgdworkhgahrerdmeinhe amadr e ofmméquefpt | vy
ment in tasks and producti Jihagt innensases psodrasnershesm
and develop their imaginatiomsatmindelcy eptooid Fi’vani obflee -
vation that is consistent ith research on creativity,
commi t ment and

producti vi

wor k envir The unbelievable roads creativity in higher education can take you | Natallav&bgmgl m

| want to invite you to look at this t-shirt as a metaphor for
our whole educational system but look at it through two
different lenses. The first lens is when | just purchased the
t-shirt, it was plain white but it had the useful purposes of
being a clothing item and of keeping me warm. This is our
education without creativity and imagination. It's very
valuable and useful but plain white. The second lens is
when | added color and my personal design [in my
chemistry class] to it and this is our educational system
with creativity and imagination. It still has the same
purpose and the same value and importance in our life but
it also has our personal memories [meaning?] and
contributions [making?] attached to it. And by giving us so

the educational [process]........ It has one undeniable trait
that nobody in the world will ever be able to contradict, it
is simply more fun for everyone.

That creativity snippet had an amazing impact on my perception of the class. | not only received this
direct answer on how chemistry can be related to the real world and to my world but | also felt that |
could be the content creator in the class as well and that | could contribute into that discipline with the

same right as the discipline could contribute into my personal growing.

https://www.youtube.com/watch?v=QGlJhaxFKto&t=217s
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3 A social [/ cultural necessity to help sustain our soci

And surely, beyond creativity concerns for individual we
productive, we need people who are willing to harness 1t}
some of tshemowsotr lidntractabl e social, political, economic
Maxi ne “draesnleong argued that imaginative devel opment is
ized by empathy and solidarity, societies genuinely incl
abilities, and with different ways of seeing the worl d.
ships between human beings and the rest of the living wc
Sustainable development is the political global project
the world in coordinated action to secure the future for
Education for Sustainabdbl4) Dewviet optmedtt i 0®9B50cess of educ
future. The 2030 Agenda for Sustainable Development <cont
through 17 Goals. I n 2017 the UN General Assembly call ec
Creativity anda&l mmov datoi amiBaey,awareness of the role of ¢
solving and by extension, in the i mplemehWatneadofhe¢hiema
tion and creativity of individuals, communities, <cities
environments in which we |Iive and to sustain our planet
socializati 6% si mhgisnamni omperative for our species and ri
educations systems.

Provisional conclusion

There are many reas:!

and valuing imaginal Who thinks we can do more to encourage students

the | earning and ac| ir imaginati creativity?

education | earners. bl e :

reasons are |linked 1

the economy, some al

process of teaching

l earners deeply in |

some are |linked to

being and sustainabi

society, the envirol

There is a widely hi

hi gher education thi )

than we currently di ,."T.w

enable |l earners to | . :

i maginations and creativity in tandem with the academic
traditionally developed. The challenge is to change the
opment ofdilmagri mats ons and creativity is integrated with
ment. We must start by appreciating what we already do ¢
to develop and use their imaginations and creativity. TEF
exploration aimed at advancing thinking about the educat
education a better place f @irmatghien adteivoen so pammedn tt hoefi rl ecarrenaetris
I NVI TATI ON TO THE READER

Q Are these propositions valid?

Q What other arguments might be includedsdémirowdlyy hi pdede
ment of &iemmargnienrast i ons aanndd cirnevaetsitviitny educati onal practi ce
facilitate such devel opment ?

Pl ease post your responses in our community forums

1 LiAkedhttps:// www. |l inkedin.com/groups/ 8755256/

2 Facebook https:// www.facebook.com/ groups/ creativeHE/
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Sources & further reading
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ng: Preparing or hange. Eur
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Nor man Jackson with contributions from Gillian Judson, C
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https://manifesto15.org/en/
http://www.circesfu.ca/about-us/
https://www.weforum.org/agenda/2016/01/
https://knowledgeworks.org/resources/future-learning-redefining-readiness/
https://www.weforum.org/agenda/2016/11/by-2030-will-we-all-be-our-own-boss/
http://ipts.jrc.ec.europa.eu/publications/pub.cfm?id=4719
https://nextskills.files.wordpress.com/2019/03/2019-02-23-delphi-report-final.pdf
https://nextskills.files.wordpress.com/2019/03/2019-02-23-delphi-report-final.pdf
https://www.youtube.com/watch?v=lZgjpuFGb_8#t=193
https://www.youtube.com/watch?v=lZgjpuFGb_8#t=193
http://imaginativecurriculumnetwork.pbworks.com/f%20/WICKED+PROBLEM
http://imaginativecurriculumnetwork.pbworks.com/f%20/WICKED+PROBLEM
https://aeon.co/essays/deny-and-become-the-radical-ethos-of-negative-capability
https://aeon.co/essays/deny-and-become-the-radical-ethos-of-negative-capability
https://hbr.org/2011/05/the-power-of-small-wins
http://www.un.org/en/events/creativityday/background.shtml
http://www.un.org/en/events/creativityday/background.shtml
https://maxinegreene.org/about/social-imagination/what-is-social-imagination
https://maxinegreene.org/about/social-imagination/what-is-social-imagination

Key Discussion Points Week 1

The value of i1 magination and cr ec¢

:\_\cmce

*4;

STEPS TO A MANIFESTO TO ADVANCE IMAGINATION &
CREATIVITY IN HE LEARNING & EDUCATIONAL PRACTICE

Il ntroducti on

Week® di scussion focused on the question: Why do i magina
education?

Participants were invited to consider 3 potential reason
1 Preparation for complex |l earning/working I|ives

1 A core hubdtame rfirghedom and power to i magine and create
1 A social |/ cultural necessity to help sustain our soc

I n addition,
seriously th
encourage an

they were asked what other arguments might
e dev éil mpgnemdat iodnd eandh eanrsreeastti viint yeducati onal
d facilitate such devel opment.

The conversation

20 people took active part in the Facebook discussion: J
Louise Dobson, Craig Andrew Hammond, Kavita Hoonjan, Nor
Carolina Lopez, Jocelyn Mclntosh, Chrissi Nerantzi, Jona
Sinfield, Keiichi Takaya, Holly Warren, Jennifer (Jenny)
Contributions came from the UK, Canada and Australia. Po

references.

The following synopsis rec
di scussed, though not nece
order . Readers are encour g ENVELOPE
map and to dip into the coad |
order to appreciate the nud STABLE MA
TEAM THAT BUT FOCUS
»
T INVEST IN EFFICIENCY
Creativity leads to great e/[o{NNANMNANY UNCERTAIN
1 I ncluding creativity i
engagement
1 This raises issues of
1 Il s ther e & udnabni gnegd ?doofw n
1 Practicalit-basedofl|l eaqgui .
ing is needed https://hbr.org/ 20458808 Yy-apimeni m
better?autocomplete=true&fbclid
fGoJnVx-PHMRYUazYk8JjrmOveq
Creativity/imagination and r Fs8oX 1S 1%ba Q1 TECRi nki ng
i |l magi nati on and creativity are traditionally opposed
i Canada still separates creati eapancdQtirRGEIi cal at hemgt ng
change this
15
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https://hbr.org/2017/05/sometimes-less-innovation-is-better?autocomplete=true&fbclid=IwAR2wAb-fGoJnVx9H_w2-P1mPYUazYk8Jjrm0veq-LKF8xA5wzD04zbO1TcA
https://hbr.org/2017/05/sometimes-less-innovation-is-better?autocomplete=true&fbclid=IwAR2wAb-fGoJnVx9H_w2-P1mPYUazYk8Jjrm0veq-LKF8xA5wzD04zbO1TcA
https://hbr.org/2017/05/sometimes-less-innovation-is-better?autocomplete=true&fbclid=IwAR2wAb-fGoJnVx9H_w2-P1mPYUazYk8Jjrm0veq-LKF8xA5wzD04zbO1TcA
https://hbr.org/2017/05/sometimes-less-innovation-is-better?autocomplete=true&fbclid=IwAR2wAb-fGoJnVx9H_w2-P1mPYUazYk8Jjrm0veq-LKF8xA5wzD04zbO1TcA

|l magination and emotions

| 0étfhe] capacity to imagine is a big part &f pWwlreatdfaumeke
a joy toalmagnhnati §poreahjuresup prospective possibili.i
patterns, 6aRddi d@masi, 2016, p. 134)

i Il think the EMOTI ONAL nature of imagination/creativit
for the "rigour" of higher educa-tnioone.moTthiiosn ails ean gdaagnegnes
|l earning? (Mary Helen | Mmordino Yang)

i We need our emotions to be able to empathise

Creativity and transformation of the individual/institut

1 CB manifesto: stresses commitment, boundary crossing

1 Transformation in the individulaéd institution or soci

Questioning ass@mpurponseof HE

1 Commodi fi cation and mar ketisation, vocational objecti
i As empl oyment opportunities fall, so the need for cre
i Creativity needs to be accepted as wel/l as seen as no

KBy Mar 25 Defining Creativity?

Below is a typical distribution of Ideas when a group of people conduct a nominal Brainstorm
(ie They are all given the same problem but they conduct the brainstorm alone).

[ 14 people had this Idea — Doesn’t that make |
—~| it Common Sense ratherthan Originality? |

/-’

:. Is there a Threshold above which we can define )
” ? Ideas as Original — ie Creative? (eg Only 1 in 10
* | people would think of this!*). If so— Where is it? |

o
)
c
[+1]
=
o
@
w

Only 1 person had this |dea — Does that
’/" mean they are very Creative?

N~

[ *A Numerical Value for defining Creativityis not a good idea, but where do we draw the
line between Common Knowledge and Originality? If the idea had already been published,
| but not known to the person it is Original to them.

I nterconnectedness and coll ective empathy
i The role of play as a collective third space
i Creativity is an ecological phenomenon

i Perfidinkteegr ates perception, thinking and feeling

Creativity = novel, useful and accepted

i Novelty andiabrsiogiun &l iory per sonal
i Encourage generatiomnm ojffudge aitdmatydagli damdornndage productio
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Creative processes and value judgement s
i Distinction between benevolent and mal evolent uses of
and Cropley, A. J. 2013) Unhdtetr s :a/n/dwwvg. amad ccevmoil &e.ned d wc
Understanding Malevolent. ..
1 Creative products are neutral, uses to which they are
Habitats and habits of institution
1 Ken Robinson TED: gl obal imperative to act in |ight o
1 Need to | ook at both what HE offers and how it intera
ds a process leading
to an explicit or
' ——tangible outcome
as a process leading o
as the creation of
W) oplicicor something new and
a5 a process not original that has
linked to any value and utility
outcome (implicit or
2 as disorientation
n fi::f:::ﬂnf:ll it and encountering
change _ the unexpected
") as the purposeful
exploitation of
= _chance occurrences
as the desire and the
ability to engage in
change =
as personal /
professional St
FULFILMENT
© Paul Kieiman
I n short, the discussion both took up the themes in the
the topics planned for following weeks e.g. assessing cr
Jenny Willis
With thanks to Paul Kl ei man for his illustrations
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https://l.facebook.com/l.php?u=https%3A%2F%2Fwww.academia.edu%2F4236122%2FUnderstanding_Malevolent_Creativity%3Ffbclid%3DIwAR3P5mGUXilUGn_k_P8eQPOsIrcRayo2KLd5iEinPsjDLYEmbjSVIu0o8sE&h=AT0uGqZop98FoEjWmqMc0PE5pAZhIrRUozv0yaDxMSeZ5_dvD1VjF-vRZ7plTXqgoSx_Kqb2Rb
https://l.facebook.com/l.php?u=https%3A%2F%2Fwww.academia.edu%2F4236122%2FUnderstanding_Malevolent_Creativity%3Ffbclid%3DIwAR3P5mGUXilUGn_k_P8eQPOsIrcRayo2KLd5iEinPsjDLYEmbjSVIu0o8sE&h=AT0uGqZop98FoEjWmqMc0PE5pAZhIrRUozv0yaDxMSeZ5_dvD1VjF-vRZ7plTXqgoSx_Kqb2Rb

DISCUSSION PAPER 2: The problem of imagination & creativity in HE

Steps to a Manifesto to Advance Imagination and Creativity
in Higher Education Learning and Educational Practice

I n a world consumed wi uncertai y and a growing sense
r

sel ves asWei mciewdi d wa l

t h nt
how can we ensure the success of ou
i ff

evol ve edWdaamtgiiomri ng a d erent futurmorfeorathieghhtdro ne d usc aptai
vel opment 0Oifmadgeiaraiteirosns and creativity, is one way of ev
the success and well being of | earners, our societies and

ity to secure thisfuture.
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range of negative goals Ilike unfair advantages or mani pu
products or outcomes that are deliberately planned to da
l earners to use and develop their imagination in HE must
wor k.
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A second as
But some pe

su and widely held belief is
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their particu
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A fourth assumption is that there is a general mi sconcep
odds with academic thinking and, thus, has no place in t
some people that one has or doesn't have imaginati on.
devel op, and the misconception that kids are more i magin
Consequently, we do little to acknowledge the existence
education. The problem with higher education is that it
agination and creativity. Creativity and the use of i mag
outcomes of higher education: their presence is often mo
A fifth assumption is that higher education t eddcecharnd,ngan
and development, recognise the importance of i maginati on
therefore can appreciate its Iimportance in the future wo
ing process, with all its complexity, wunpredictability a
are taught or practised in the field, is an inherently <c
tivity embedded in the professional act of teaching. Cre
and interactions of teachers with their students in high
recognise. I ndeed, most higher education teachers see cr
success as a teacher.
FiguMmgplcal pattern of beliefs in a group of higher educ
Ul ster Creativity Conference April 2008) .
Saunders provides a hel pful sy
Being creative is an essential tion and creativity feature in
part of my identity as a teacher sional edtueactloirng is a highly
actidiittymeeds both the applianc
1. Strongly agree o the exercise of humanistic i ma
2. Agree 41% scholarship, rigorous critical
3. Don't know creation of secure edu_cat!onal
4. Disagree hfand, and it requires insight,
5. Strongly disagree tlop, _m(_)ral sensibility and a
% ot hesSi milarly, we are often en
Z% 0% about research mainly in terms
& & reliable ways of gathering and
d,ﬁ‘& 'pfjd"p"f data. However, research is als
¢ empirical data gat he+biund:diintg,i
hypothesits ng, critical anal ysi
evaluation, and the synthesis of concepts ®daldl eof delmiceh f
cruci al for informingdoperaetrch ah tthepesehseehbso happen
tion, intuition andaseweéhltas awamniendsi¥>and disquisition
A sixth assumption is that even if we desire to encourag
use and develop their imaginations and creativities ther
Any conversation with HE teachers will surface many fact
the creativity of | earners for example: staff and studen
tional 66acuotseral, cul tural, procedural; the atomized na
comdaased approach to |l earning and assessing | earning; ti
mor e One of the reasons for facilitating discussion is
and any manifesto is Ilikely to contain within it aspirat
But it is not enough for educators to overcome such barr
ultimately, organizational systems and cultures have to
sympathetic, inspiring and energetic |l eaders. A seventh
creativity in higher education unless we canh persuade th
Paradoxically, an eighth assumption is that we can al/l b
As Stephen CovaByetmweminndg imu,l us and response there is a s
and power to choose our response. | n t hodstE ctheoa ccheesr o ,i eh a
high degrees of autonomy over their own practices and ev
can change the way he/she thinks and acts. Evedeydugcraccup o
tional experiences can choose or not choose to provide e
and develop their creative potential, and every institut
management practices so that creativity will flourish or
19
/w9l ¢L+t9 ! /159al/ a!D!%Lb9 L&&dZS mo! ! LINARE HAMGD KGLIYKK 568 PONBI a @S| Ol



oo s —
- 3> M S
Q O

>Oo Q
Dc ==

Wh at i

Solutio

ng to encourage and facilitate a global conversat
assuming that we have the potential to influence
ge a culture that is more valuing of creativity e
education | earning

s the problem associated with i maginatio

ns to complex probl eenswoi thinhitmlkimgeaxpdotr at he® nma

problem associated with imagination, creativity and i nnc

1 L eabin

magi native and creative development and orientati

|l arger wicked problem of how higher education prepares |
Preparing |l earners for a lifetime of working, | earning
yet to be revealed is perhaps one of the greatest respor
the world. We live in a world where changé@éviick eax pfoodén teim
preparing studentds ¥Yetr gxibst ,t hmgi dgpopnt echnol ogies that ha
solve probl enits kmaw are dpmobl ems yet

CHARACTERI STICS OF WI CKED PROBLEMS
Rittel af,d iWeebnbteirf i ed 10 properties that distinguish wiftked p
1. There is no definitive f @r nudtatp oosnsiobfl ed etivd cviréidt ep rao bwleelm. | t
statement of the problem, as can be done with an ordinalry pro
2. Wicked problems have no stopeimgachdéaed.a YDwal ctainorn ewiltflwham g
a wicked problem, the search for solutions never stops.
3. Solutions to wicked problems are not true or false, jbut gc¢
objectively evaluated as right or wrong. Choosing a soljution
4. There is no immediate and no ultimaepoesitbloé Bosodétlei minn ¢
if a solution to an ordinary problem is working. But sdluti ol
over time, making it difficult to measure their effectijvenes:
5. Every solution t 6o mshdidplkedtgromb!| eoreciasusae t here is nojjloppor
error, every attempt counts significantly. Solutions ta ordir
wicked problems, every implemented solution has consequences
6. Wicked problems do not have an exhaustively deéssci bbdde se¢
set of permissible operations that may be incorporated i nto
potenti al solutions, by contrast
7 Every wicked problem is essentially unique. An ordinary pi
solved in the same way A wicked problem is substantialfly wit
8. Every wicked problem can be considered to be a symptjom of
contained, a wicked problem is entwined wi&h hatvlee ro nper ablogd ms.a
9. The existence of a discrepancy representing a wicked probl
problem involves many stakeholders, who may al/l have diljff ferert
causes are.
10. The planner has no right to be wrong. Problem sol vers dez¢
guences of any actions they take, because those actions wil!/l
The world is full of wicked problems just visit the BBC
problems that beset the world. The world needs peopl e wt
tive and adventurous ways to work with such complexity t
value, enrich our societies and cultures, and enhance t'
Compared to sornse wifc kehde pwoodbldems, the problem of creatiyv
education system may seem trivial But we would argue tt
is fundamental to enabling society to grapple with the v
cultural, political and technological and complexity the
complexity and in need of responsible stewardship
Preparing | earners who can engage with the problems that
tidowi cked pPamdlemeati vity is an i mportant facet of this
The problem is that higher education values above everyt
paring people for a |if-etemeioh. cOopeedutcani andl cprograr
and prescribe | earning outcomes that only value | earni ng
originality in the products of | earning.

/w9l ¢L+9
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And our emphasis on for mal |l earning and explicit knowled
with the epistemologies of successful practice in work e
The key challenge is to change the prevailimgreativeedsdo
opment alongside more traditional forms of academic deve

Some di mensions of the problem

Through many di scussisocnasl,e sruersveeayrsc ha nsdt usdmaelsl over nearl y
the problem of creativity in hi2gher education in these s

1The problem i,s inmtt tehroemrnsce that the vast majority of t
I
f

addressed. t is more a sense of dissatisfaction with a
creativity or granted, rather than a world that celebr a
achievement and personal well being.

2 The problem of creativity being pWhicleée vieastast eaaclerns ilh
creativity is not a rare gift and that it is possible to
(Figure 2) many people believe that they are not creatiyv
perceive as being more creative Il ndividual s’ creative d
have potential to be creative in their own ways and circ
means to us as individuals, we must appreciate it at an
Fi urmeg p2 c al pattern of beliefs in a group of higher educ
Ul ster Creativity Conference Ap- il 2N Nnon

Creativity is a rare gift which
One approach is use of the 'sca only a few people have deve
Kauf man andwBegheggest that humi .
categori sed icnrtecat'iBiigy that br i !- Stonglydisagree
change in a-cdomaiemt i'vArtoy associ 2 Disagree
creative acts of experts or peo 3 Dontknow a f
cluding but not only people iny 4 Agee act
c' credthievietvyeryday creative act 9 Stonglyagree ar e
particularly expert-ci'"n ta es intoweetl
ally meaningf ul interpretation ¢ ns a
made by individuals. A
Central to the -de¢i@atiivint piisnil ., b formost people to develop their
pretative process of constructi  cuoaityif they are given the opportunity todoso & N d
standing within-calpairrtail c wloanrt-cesxa .
| i tct Ifeorms of creativity are r el ! Stonglydisagee ucat
ing and curriculum designs, tea 2 Disagee sx rate
usefully encourage and facilita 3 Dontknow pecu
participation in these-rfequmsiad-fe 4 Adee
and -Bigreativity in |later |ife: 5 Stonglyagree e prof
then we should be encouraging o 1% ati v
however i mportant to note that can
from-aitho -d itthrleeecgh I1Rr o-€ ohbhy Bi 4% oy
eminent creativity (ibid:6) bey of

rom an educational perspective i

evel op and makec cdnad-olsiftbtolms mofhi creativity, we are bette
sing these forms of creativity in-blaaedr florime bét cremateéen
merges through sustained engagement with a particular d

t might be reasoned tha
r

™ com

4 The problem of an education system that values reprodu
Xis

what e ts

ol Reproduction in $Bocueretdiyeanadn€uPastéGembnol ot 8afu stbleeh hbeeduc a
system Systems of symbolization and meaning ar @& & mperssed
them |l egitimate i n tdl% °ePeedsa goofgitch ea cbteihoonlsd errepr o ddamel talree
given | egitimacy through the discourse of educati on. F
a system that focuses on being able to manipulate and re
it (in té@egimbot ércdissa sftaevroyudp edc bivead )l ma ottehrey words, the pr
involved in making culture are given | ess weight than th
suits the teacher, someone who has already mastered the
one that suits someone who seek&@''f% creatively expand th
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5 The problem is not that creativi.t yThast aibts einst thaken hfadr
subsumed and integrated within analytic ways of thinking
Paradoxically, the cobtehe ngreadgudtsieornn fodfremsgankmaWwl gdgeen
objective systematic activity rather than a creative act
more intuitive forms of thinking. The most i mportant arg
stud&netasr ning more seriously, is that creativity |ies at
based context and the highest |l evels of both are often t

one ocfreating this understanding within different discip

6 The problem is that thinking creatively and with i magi
criticalcdrhsinkemegd to be the core of academic rigour and
perception and reasoning as being related and interconne
problems, challenges and oppor tJuunliltiiaens &ansd ptBheesya netmetrhgien.k i P
continuum in which imagination has the potendi@midoduwctcione
[and purposeful] entangl ement o®B li@mmagirndtriaome,worre&ka §omi rtd e
i magination (Figure 3), the role of the imagination has
dichotomy to an entire spectrum of activity from percept
to the free play imagination wé'."dssociate with artistic
FiguCegditive *€dhtinuum

s 2
Seeing imagination &g
recognising the rol §& o o
thinking in creati\vhs 2 2 %
useful in the culti-§4 355
the HE setting |l me § & s 2 =2
to visualize new pc—"Y -
i deas, new things ¢
and our creativity _ - - - -
t he potent i al and e g reasoning speculation experimentation free play
i maginings. Our imeé§¥
creativity enable L¥s
selves, solve probl §u
ambitions, cope witgg
achieve dumagenatio =9
opportunistic in its use of availabl e
tools in thed?hvironment
I f creativity is the productive and inspiring entangl eme
i mportant role for higher education is to help | earners
critical thinking and provide them with challenges that
abilities. Stefrabeueg tamat Ludbameed three different sorts
context: analdttoi caanlal aylsiel,i teivemad uat e, judge, comdaer eapgprdd,Kh c
utilise, implement and acdtiovdtma;giard erxedtoirwe ashyinltihteisd s e
i nvent and adapt Successful people (people who general/l
have strengths in all/l areas, but they find ways to explo
gi ven ituation or context and align them in a way that
communities they inhabit in any given situation or conte
7 The probl eemathawmrs HEr eati vity and creative processes ar
publicly acknowl edgkldt moudg tt etl @edalaitregl.and designing cours
creativity HE teachers are reluctant or unable to recogn
the many facets of their practice. I n the |l ast two decad
the UK through the introduction of National Teaching Fel
evidence and pub||c|y 0Oewar d i ndi vi dunal Irn:_\rh_nre
commi tment to creative i1 g agrme
l earning.

1. Strongly agree p—

8 The protulsemgt hmantd devel 2 Agree i
tion and creativity are | 3 Dontknow 23% f
the learning and a sesxecsespmh( 4. Disagree
di sciplines deemed to be 95 Stonglydisagree 12%
FiguMeg pd4 cal pattern of b b
hi gher education professi
University of Ulster Crei; ,,.*’ o"d,.f el
2008) . &
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9 The proballdmttolbatoften i magination and creati vibaysecdan b

course designs, that set out what students wil!/l be expec
or |l earner deter. miOpead muunt cadmesati onal practice is predic
intentions, teaching and | earning practices, resources ¢
framework G&kapnwnrasti e alignment
oConstructive alignment' has two aspects The '"construct
meaning through relevant | earning activities. That is, n
teacher to | earner, but is something |earners have to cr
|l earning: '"If students are to |l earn desired outcomes 1in
fundamental task is to get students to engage in |l earnir
those outcomes... The '"alignment' aspect refers to what
ment that supports the |l earning activities appropriate t
that the components in the teaching system, especially t
are aligned with the |l earning activities assumed in the
and finds it difficult to escape withot®? 1l earning what &
Af teerl engthy hi'3tbrhadRobtutdyNel son ar glueesse d hlag a roruit cg,mei
concluded that our cophrheentpeod awiyt heidnucaatcioomnst ructi ve alig
systematically trashegi scrdeeattriivmetnyt aaln dt ou niwmat gi meaotti anrh aand
tingly punishes st udeRpcosnsftorrucetxiewec iasliinggn mehreti ri n t he con
i magination. The str ugduwtrcad mebsasiiss wWroong,hitshe problem i s
passive hostility to phree si ematgel dn aadsi oan prse dihcet abl e al most
grid of Il earning out cprneal iworalld gonfmeditf fwiiccuhl t pr obl e ms
delivery and assessmefpbdut Myr ecdoinctteanbtlieonands it is certain
that | earning outcomes§gi nagi nantliyong oeordd fcorreat i vity emerge
uncreative study For foefd utcraytiinogn ttoo accublited wea.t e
creativity and imaginttion, we need to stop
asking students anxi oUkilgghetro ef dodd aotwi odre noocnc-upi es a pri vi
strable proofs of | eafenduncgatfioan adhiophp drntawgnintai-es t hat en
tion is ¥ Niability. |l earning and pdiobeladm cwmrdkiitigons f o
opment of creative human potenti a
squander the opportunity to help learners develop their
ance and compliance to more radical and | ess predictive
them as valuable opportunities for | earning.
10 Perhaps there is also a perception amodtng sus edEt heiarc hiem
tions and creativitywhiinwolmaemy rmorgeheworelducati on teachers
value of pronbxtrierag i svtitdentamd understand that certain pr.
|l earners to use their imaginations and creativity, they
sary to successfully i mplement more creative approaches.
many issues and barriers in the work environment that pe
creativity Paradoxically, for some teachers these barri
11 There is _also a probl em _Wi_tﬁ‘hYVEaICFES?f{/}’[ Y IR g PE
yond generali kencepeé¢lst y, or|g|ri1gln|.tty,itr,,ell?v%%] es%nqn v
ut i IWhtiy e there are numerous d v& eng’tiro)}wi'sn ftoW taet i€ itvo
means, meaning must be constr ﬁg hgwl goi bdua St PHE
disciplines and institutions iglﬁ/he conrgxr"ls’ag qs! ab{
which it i sFolreitregqaclithseeeds. whose itrﬁ’va'ti:i'aoen d Crrievetsiv’H di s
primarily from their passion fjor Pherf sEl Jecf1 ahd Seas
creativity only has meaning w (WS S Y~ S o S = S o S RV i at
the practices and forms of intellectual enMpadementa d vrg
conceptual |l anguage that enables us to share ideas, nde
aries. David Kresch greri fni@mdk achaep twared t he sense that a person
at the same ti me. Perhaps we need to invent new words toc
12 The problem of teNMedhatnigvd ovi eweadfi vilheg i dea that <crea
transmission models of teaching where teacher smaaktitnegmptto t
students through | ecture domdennagtaegde meematcshiinng ,| ewshremrien gs taurdee
on information transfer and are heavily prescribed and c
ment drives the | earning process. SucBcreoatdiiviitoynst mar Wl
teacher acts as a stimulator, facilitator, resource proyv
space and freedom to make decisions about their own | ear
23
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Assessment is often a major
inhibitor of students’ creativity

40%
Strongly agree
Agree
Don’t know
Disagree
Strongly disagree

32%

21%

opLODN=

6%
2%

s Jy" afjﬁ
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Ahmed Altan is an imprisoned Turkish novelist and from inside the

“It is a radiant celebration of the inner resources of human

account of the creative process is sublime, among the most

t hat
end uci-dargts ekxdt, s -bsawscehd xa s
creativity requir
open to poss
part of the risks
procedural envir
or perhaps bec
i and cre
curricu
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creativity c |

Assumptions on Imagination?

Without wishing to make light of the dreadful
plight of Altan, is there something that we can
draw from his experience with regard to how
creativity and imagination are nurtured in
education? What if...ccoeee

being bored is the best way to access the

imagination?

being trapped in a classroom facilitates

creativity?

too much freedom limits the Imagination?
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But one thing is clear, many teachers also bétieati vhaay.
OQutcomes based assessment that assumes that al/l |l earning
person who can define what the outcomes should be, is an
waydgsuch as is produced through creative processes that p
pattern and specific criteria. This barrier can only be
process. The metaphor of catching the I ight through a re
creativity which requires people to be conscious of thei
produce novel products or other achievements.

. The role of the teacher is not to define creativity for
FiguMgpécal pattern of belli students and assess them against what they think it
education professionals (58 is. Rather, it is to help students understand their own O f
Creativity Conference April creativity and help them make claims with the
evidence that they believe is appropriate

Emerging from the imaginatiywv a% duct
bet ween0®2,002nd endorsed on ntU 1 Stonglyagree -

groups of teachers, is a Vvie' 2 Agree of t
teacher i s not to define cre a pontknow ass
them against their criteria. 4 pgagree tude
recogni se and.understand t he 5. Strongly disagree B | p

them express it and make <cl a ot t he
feel i s appropriate o

15 There is a problem with u f-"f///

i magination and creativity m 7 > 4 ut -
side the academy and how creacti viity 1 ei1ates tu 1 nnuvatio
Moving beyond the academy and disciplines we currently |
ty means to practitioners in their particular working co
such meanings and applications would go a | ong way towar
ing | é&amagireations and creativity in education, for thei
In the business world there is a |Ilot of talk of innovati
i nnovation is invisible to all but those who are direct]l
encourage and support the development of future innovato
Robinson attempts to relate and integrate the ideas of i
ol magination is the ability to step outside of your curr
our senses. |l see creativity as¢ pautptrioncge sysogur Yionua gecionua tdi obrx
day | ong and never do anything [with it] but to be creat
defining capptiegdtymhghoabadtbon is putting good ideas int
i mplementing [imagb'Aed] original ideas.

Seeing the problem of creativity in HE as an of
Clearly there are many di mensions to this problem and fo
solutions. Perhaps a mor epuodiassm avawh olfe vii ss utad i ssé en gi tt hees
appreciate what we already do to encourage | earners to u
the challenge of i magining and devising new and better

ity, so asto make a positive difference to their lives.

I NVI TATI ON TO THE READER

These are just some of the dimensions of the problem a n
|l earning and educational practices is trying to engage W
Q Are these assumptions and propositions about the probl
|l earners to use and develop their imaginations and creat
Q What other assumptions and propositions might be inclu
Pl ease share your views and ideas in our two community f

1 LinAkned Creative Abbtpmi £/ wygwolbpnkedin.com/groups/ 87552
2 Facebook #crehtipeHE/ wwowupacebook.com/ groups/ creativeH
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https://www.linkedin.com/groups/8755256/
https://www.facebook.com/groups/creativeHE/

Sources & further reading

I1Mani f esEwollwi:nght¢@sni/l ignani festol5. org/ en/

2Jackson N J (2008) Tackling the Wicked Problem of Creat
in Professional Training and Education Available at:
http://imaginativecurriculumnetwork.pbworks.com/f/

WI CKED+PROBLEM+OF+CREATIVITY+I N+HI GHER+EDUCATI ON. pdf

3 Cropley, D. H., Kaufman, J. C. and Cropley, A. J (201
Thomas Haddbdppk of Resea(rpeph. -Ion8NOmr ¢ dataimpit to|d waMAd EIl gar Put
Available at https://www. academia.edu/ 4236122/ Understanda
4Egan, K. 1997. The Educated Mind: How cognitive tools s
5 |l magthepEd/ www. educationthatinspires. cal

6 Saunders, L.-le2a0@ps4pfEvisdiomad creatiV|ty. a perspecti ve
Council for England. Educat-lé6i@dal Action Research 12(1) 1
7 Covey, S. (2004) The 8th Habit: from effectiveness to
8 Rittel, H. and Webber, M (1973) Dilemmas in a Gener al
El sevier Scientific PU4dWBIOi.shing, Amsterdam, 155

9 Kaufman, J.C and Beghetto, R.A. (2009) Beyond Big and
Gener al Psychb2ogy 13, 1, 1

10 Bourdieu, P-Canc(ll@a?§9echerp,rohuction in education, soci ¢
(London: Sage)

11 Fryer N (2010) From reproduction to creativity and th
sessment of devised performance Research in Drama Educat
mance, Volume BHBH2 | ssue 4 547

1Pendleton Julian, A., and Brown, J. S. (2016) Pragmat i
http:// www. pragmati ci magination. com/

12 Whitton, J. (2018) Fostering I magination in Higher Ed
13 Sternberg, R. J., & Lubart, T I (1995) Defying the
New York: Simon & Schuster 1Inc

14 Biggs, J. (2002) Al'igning teaching for constructing
https:// www. heacademy. ac. uk/ system/files/resources/ida477
15 Nel sonCrRe gt2i0v1i8t)y Cr i sGosn:s tTrouwcatridv ias tP oEsldbn@asthi dJmad lv eF w5t U rye
i ng

16 Nel son R-n(a2n0alg8e)mehMitcroof | earning is kill'2®gd8creativity
17 Nel son, R. (2018) To Be Creative, Education Must Beco
25 (2018) ,2Xb25 2, pp.

18 Robinson, K. ( 2011) Out of Our Minds, @&eprreisreqttad i
March 18 2011 Available at: https:// www.youtube. com/ watc

Norman Jackson with contribKei bobhi fTakmagal |l RahedudBehson

After a lengthy historical study**, I have concluded that
our contemporary education systematically trashes
creativity and unwittingly punishes students for
exercising their imagination. The structural basis for
this passive hostility to the imagination is the grid of
learning outcomes in alignment with delivery and
assessment. My contention is that learning outcomes
are only good for uncreative study. For education to
cultivate creativity and imagination, we need to stop
asking students anxiously to follow demonstrable
proofs of learning for which imagination is a
liability.>18

14 Nelson R (2018) Creativity Crisis: Toward a Post-Constructivist Educational Future Monash University Publishing.
15 Nelson R (2018) Micro-management of learning is killing creativity Times Higher July 12 2018

16 Nelson, R. (2018) To Be Creative, Education Must Become Bifocal, Philosophical Inquiry in Education, Volume 25
(2018), No. 2, pp. 221-225
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https://manifesto15.org/en/
http://imaginativecurriculumnetwork.pbworks.com/f/WICKED+PROBLEM+OF+CREATIVITY+IN+HIGHER+EDUCATION.pdf
http://imaginativecurriculumnetwork.pbworks.com/f/WICKED+PROBLEM+OF+CREATIVITY+IN+HIGHER+EDUCATION.pdf
http://www.educationthatinspires.ca/
http://www.pragmaticimagination.com/
http://www.publishing.monash.edu/books/cc-9781925523270.html

Key Discussion Points Week 2

The value of i1 magination and cr ec¢
e PR \
acﬂzmm ’ "'}_.'CIRCE

STEPS TO A MANIFESTO TO ADVANCE IMAGINATION &
CREATIVITY IN HE LEARNING & EDUCATIONAL PRACTICE

l ntroducti on

The focus2¢é fdiVeceukssi on was the (often implicit) assumpti ¢
and i magination in higher education. Specifically, parti
out in the discussion paper, and respond to the question
1 Q Are these assumptions and propositions about the pr

bling | earners to use and develop their imaginations
1 Q What other assumptions and propositions might be in

. i problem with creativity i ?
The conversation [mem with cn '“E]

Some new participants joi
conversation. 19 peopl e e
Kevin Baron, Teryl Cartwr
David Fuller, Emma Gill as
David Heschel, Norman Jac .
Kl ein, Paula Nottingham S
Heat her Somewhat, Geor ge i
James Wadswort h, Hol I 'y Wa ‘
few additions to their <co

subsequent weeks.

Key points of discussion

As for Week 1, this synopsis records the key themes disc
they are often iterative. Readers are, as always, encour
into the conversations themselves in order to appreciate
Val ues associatedrenthivoilwgt o erani se its status

1 Creativity is not associated with role of HE

1 Woul d changing the terminology change attitudes?

1 Arguments for and against invented ter ms

1 Acadéemiattempts over many years to raise the status il
Assumption that creativity is contradictory to academic

i This features as both a problem and an assumption in

i Link to assumption thalt lbhaeeectdati hiatsy or doesn
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There is too

mu c h

creativi

ty, it

needs

This same rapidly rising trend can also be found in:
Mew Start-up Enterprises, Registered Designs, Creative Commons Licenses,
Apps, Music Genres, Art Movements, Fashion Designs, Technologies etc.

i We need to distinguish between valuable and
T This brings us back to ndi vi dual val ues
Variability of creativity over time, soci al

1 Recognise that social context may inhibit or
Confusion of mini, small, pro and big c

1 We al so need

Mani festo by

Craig

to distinguish

1 Some practical exampl es
Future skills

i Future of jobs report

i Agai n, need to make

1 Not SO much

creativity

A Hamond,

arguably
explicit
as

? SKILLS STUDENTS
WILL ALWAYS NEED

{ I@
=
Curiosity &
Imagination

0 @

@

Il @
Effective Oral

& Written
Communication

/w9l ¢L+x9 ! /1 59al/

a! D! L b9

0 O _=SN\O

il Z
Initiative & Agility &
Entrepreneurship Adaptability

il

Collaboration Across
Networks & Leading
by Influence

teachthought

L aadzs

%)

Critical Thinking &
Problem Solving

[2E]

Accessing &
Analyzing
Information

Mo ! I LINR

bet ween

teachi

i magi na

ng PGCE

4 Future
Skills

*

The Future Skills Report
International Delphi Survey

0372019

HAamo

stripping

need

condi

forms of

student s

u:ﬁMngpﬂ;
andihigher education

Ze

back

ons

encour ag

creat
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https://www.facebook.com/photo.php?fbid=2202255109820044&set=gm.286814445551851&type=3&eid=ARDPY9X5ghuACSJeFdVXBlj8ZbW46UqY21Jp27D4awlGMFpDQCfS-IZ_vWxy6BStM_53z931mutGlhL8&ifg=1

Need f ecronsfeildfence to be creative

dourage

1 To move from imagination to creation]
Power of play and creativity
1 Does creativity presuppose knowl edg
1 What afBouérkament s?
1 Seeing things (maybe differently)
1 Di fference between adult and child p| il i
Rol e of will and motivation
q Wit hout the will/motivation we wil/ never achieve any
1 How to wake up intrinsic motivation?
1 Connect to the things | earners are interested in
1 Rel ates to conviction and may require courage
1 Practical needs e.g. to support a family, many constr
Factors that discourage craativity at work in one University Factors that encourage craativity at work in one university
Relathonships A, Relationships
mr.l..l.l.".l.l!!.
BilREALARALY & \
PROCELUREY
Personal :‘m““ﬁ“""‘“m"?" oo >'n“""”"| ( ovrorrimare > e
Heatn - nos o T — i lll:num:umr
back ol ibwarl PEESSLIEE OF WORK [
DEADLINTS
AFFRGACH
HEW WATE
Tt
Proces F‘r{l{l‘i‘l\/
Source: Norman Jackson, University of Ulster Cr
Hi erarchy of needs to be met before creativity
1 As in Mambdwl , basic needs must be met befor-e we can

ful fil ment

Make explicit the presence of ¢ IS CREATIVITY AMORAL?

1 Creativity is embedded i n mai
because of this, so need to |

1 Creativity relates to achi evz
to personal wellbeing

Assumption that creativity is g

1 There may be a dark side to ¢

OR DO | TRY
/sSOMETHING

Creativity as expression of hum
1 But recognise constraints ( m

29
/w9l ¢L+£9 ! /159alL/ a!D!%Lb9 L&&dz2S mo! ! LINAf HAM®D KJLIYKK 566 DPONBL a BSI O


https://www.facebook.com/photo.php?fbid=1945448805565195&set=p.1945448805565195&type=3
https://www.facebook.com/photo.php?fbid=1945454992231243&set=p.1945454992231243&type=3

Boredom stimulates creativity

i American research shows boredom stimulates creativity

Assessment of creativity

i Should we assess creativity?
1 I f yes, how?
1 Needs to be referenced to the individual not the norn
1 Assessment is more relevant in FE/HE than in younger
i Di stinguish between output and process

| RECOGNISING

CREATVITY

CAN BE HARD

All you've done is chisel all day! Do something useful,
like helping your brother drag those rocks up the hill,

( Mimgunin, S mmi .
SR T

The role of the teacher is not to define creativity for
students and assess them against what they think it
is. Rather, it is to help students understand their own
creativity and help them make claims with the
evidence that they believe is appropriate

A%

Strongly agree
Agree

Don't know
Disagres
Strongly disagree

Ll

Nor man Jackso
Creativit

Summary

The discussion rmed that part pants value the rol
e

confi i ci

undervalued or implicit in other achievements. There is
the interests of both society and the individual. Recogr
reqguirement .

Confusion between creativity, imagination and producti or
The most popular thread of this discussion was the quest
are recognised: these include both practical and et hical
ment should be individual, referenced to development frc
Jenny Willis

With thalmksaltiaa KhoNogramanmo vlagackson and Kevin Byron for il/l
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DISCUSSION PAPER 3:

What does being creative mean in HE learning and achievement?

Steps to a Manifesto to Advance Imagination and Creativity
in Higher Education Learning and Educational Practice

ncertainty and a growing sense
ess of ourselves asWei mdckiedi dwa l
rent futurneorfeorathiegnhero ne d usc gtail

In a world consumed with u
how can we ensure the succ
evolve eddamagionng a diffe
devel opment Oiorha diermatnieadrss a
a
t

nd creativity, is one way of e
facilitate the wellbeing nd success of | earners, our so
and creativity to secure hi e f ut nurae

What does being creative mean in

In the third discussion pa HE learning and achievement? 0,
we examine some of the way

defined, and how it is per.

the academy. The paper dr a

studies and surveys in UK

to draw attention to othe

evidence on which a manif

What do we mean by
does it rel ate to i

Vygot'dkgued that ' any

somet hing new is. ... a

or emotional construct

conception then we are

human characteristic.

Fundamentally creativity is about bringing things e.g. i
performances and practices, into existence Creation occ
entirely new-anrhe nhgass tdhoante nboef ore, to inventing, produci n
self. Tkeewdodidi uged in different ways, in different cont
particular associations with the arts, in the complex na
theories that have been developed to explain and situate
definitions as with their own perceptions of creativity
There are many (over 100) definitions of creativity some
originality (new to the individual or more widely), and
creativi tiymagniwalmaee $1i ng t hat does not exist and engaglng
into something real and tangible I n this way adidbac of
a process.

l nnovation is often associated with creativity and there
the idea to the codnmmepwvanal oworbdthbhegsuccessful conversio
into new product s, services, or processes tdh(aAmedreilciavne rS one
ty for-RIQ@).itBBut the term can be equally applid@a&dnownelsoci
solution to a social problem that is more effective, eff
which the value created accrues to bodtth the individual a
While creativity is related to the generation of new and
tation of those ideas. Most i nnovations begin with creat
i mpl emented or adopted. But achieving an innovation may
plish their innovation. Whereas in business innovation i
perception of newne®sn damolveaetv emy ilnoomale. si tuation may be
el sewhere, but ... .initiative takers and participants se
may be new to a person, course, departmewt?® institution
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Some definitions of creativity

I ncluded below are some example definitions from the wor

nate variations in orientation towards either: a purely

and action, and a process that situates cognition and ac

i Creativity is the production of°> novel and useful i dea

i Creativity is the act of turning new and i maginative
then producing I nnovation i the production or imple
act on it, you are imdginative but not creative.

The world of education is concerned with ideas and with

and Gaier is particularly wuseful. I't highlights in a con

all of our senses not just cognition.

1 Creativity is the desire and ability to use i maginat:.i
idea from one state to an altefnative, previously une

The educationalist Erica McWi  lliam connected the idea of

i &«Creativity is the defdeat of habit by originality

McWilliam also draws attention o the way creativity oft

or more existing things.

i I't may help teachers to imagine the sort of pedagogy
relatively simplema#édéago8 htidhegeotdi Miwmoy eaxs st i n,g reatthear ec
than making something from nothing. In other words, <c
and even incommensurate things together long® enough t

According'aodBaowowi dely accepted, any creative act must

ori gi nsaolmettyhi ng that is new |ike an idea, behaviour or s

the act or result has meaning and is significant -to us.

cul tural context and recognition within this social cont
recognised by others in the soci al group. Creativity is
novel ptlod*fcts"’

Teresa Amabile captures this soci al d iGanpepnr soi por ni avt eer nye swse | |

1 Creativity is the production of novel and useful idea
product or an idea must be different from what has be
be merely different for difference sake; it must al so
bl e, or expressive of meanin

Creativity does not just happen in a vacuum. |Individuals

form their |ives and Rogers' definition draws out the f a

i fe. I n fact, we can view creativity, l' i ke |l earning, as

interactions with our environment as weinhrg manaecormpktCs

by Rdyers

i Creativity is "the emergence n action of a novel rel
individual on the one hand, and the matert?als, events

These relational products might be ideas, material or vi

KnibPhdds more details.

1 Creativity constructs nénvew oeombso cainme mtesw oofu t kcroanelse d g e .
relationships, rules, communitideswosopirakt®pcacaindesnew

Definitions that highlight the cultural effects of <creat

idea or theory in a discipline emphasis change in a doma

of novelty by the members of the domai n.

i Creativity is any act, idea, or product that changes
main into a new one. What counts is whether the novel
the dobfmai n
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I ntegrative definitions

I'n his defini KeanRobioseatitvieyg to relate and integrate

and innovation.

i | magi néits othhe ability to step outside of your current
to our senses. | see creativity Gasa ppurtddeags]y.ou¥ou maaqu |
tive all day |l ong and never do anything [with it] but
short way of defapplnigedriemhgivadgyt oesn i s putting good |
the process of implementi'fg [imagined] original i deas
Al l creative processes are intermingled with value ju
to know which values to apply and why to what sort of
ity is about process, originasitheapdovasseof | hdefnge
have W&l ue.

Tina ®eeélnive ntli‘denf icnyecsl eand connects imagination, creativi

the following way.

Al magination is envisioning things that do not exist.

A Creativity is applying imagination to address a chall et

Al nnovation is applying creativity to generate unique S

A Entrepreneurship is applying innovatiddmagsoaliog.uni que

Creativity in the service of production and/or discovery

Macdoh®%afPili sti nguishes two different ki-ndsabédcaerdtidivscogv

related. These f or ms-aaldi g owietets ttelde cprecmdu cwte experi ences
roducgtilamned creativity, Macdonald doesn't only mean nov
creation of something of wvalwue that never existed before
bronze, electronics, architectural material s, machined m
number of other meeixprfesrsi mme atTihwe pgeldfuct or creation ne
but something about it must bfeaast atei,c awnal ud, mutsit| ihtaarei
value, or value of some other kind.

Di scorveelrayt ed creativity has more to do with seeing somet
way One of its manifestations is the scientific breakth
peeled off the onion of truth.rdnatdédercmaat if eist wtii ®ns pifr
individual changes to a new and more enlightened perspec
insi-gfdt scovery to others invodwiesntred uagrme atgi wiot prioduacrnd e
that have been gained This insighexmpeassi bhamuahyiskhatyw
"performance' in the case of oral communication or physi

What Does Being Creative Mean to Academics/ Facul ty?

The first thing to say is that most academics are probab
just take it for granted that it is partdameepgartoelt adfk ta
nor are they encouraged to do so.

oOWhat emerges from this research is that issues of defini
concern to those who are engaged with and interested in
fascination with creativity, but it is also apparent tha
di sc@euds®

Further mor e, academics do not think in terms of definiti
mi nd that they associate with a particular thing. So, if
|l earning and devel opment are invited to share their wunde
flect not only thinking in certain ways and doing certai
titudes and dispositions and the e¥fects or products of
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Ways of thinking
Having new ideas — original to self
what does being Inspiring — energising ideas

s Having an open mind
creative mean to you?
y Thinking that is different to the norm

Having ping moments

Figusemlmary of resp
many institution
dat a) .

]

I f the questi
does being cr
own work cont

Doing/accomplishing things Attitudes

Doing new things Curiosity

Problem solving Willing to engage/explore
Connecting things Enthusiasm
Communicating telling stories, Being proactive

selling ideas, persuading others  Willing to take risks
Making new things Determination
Performing Obsession

DO V< ®”

S>Ts o0

Effects Feelings

Causes change Its about expressing yourself

New ideas It feels personal to begin with but
New things latter it might be something different
Innovation Feels exciting

Adaptation Can be very uncomfortable

Changes you Feels great .... ping moments

At t his
consensu
nities a
and it i
n
e

[¢]

t
r
orld you will get a
et of responses because hese basic con
de rofessional co
t domai ns.
cal views of
s in respons

2
c
n, "what does
e
n
n

a starting point for
ces within disciplina
s Fi

4.5

45 45

an to you

t s?' The
d ed many
A a simila
es. I n fact S
es have been
Arabia and Chi

m
ext
uct
t

e
X
c
h

Br—r

Doing things differently
Making new things happen

Using my imagination

wi
43
£
r
5
2
o
=
0
-
=
o
=

jm s e |
QT Y 2Q

-9 DO S5 —+»;
(¢

: 4
: i
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Adaptingideas to the context

('D—h
SO~ To Y

— —

Scale 0-1 strongly disagree 1-2 disagree 2-3 neither agree/disagree 3-4 agree 4-5 strongly agree

D~ "0 o =
~® 0 Q
e

u I
achers ag e

with the right opportunity, for people to develop their

How Do Academics/ Faculty Experience Creativity in Learni

Paul Kiseipm@momenogt’aphokbcvisnhgdy2dentvéisedtiese main ways
creativity in the context of | eadf nicngeanexppeadckiocgseadmel
experiences:f oxupread lextper i enc ;o ca sterda rexfpemr maethioenu sadf ekpielk
ence. All or only some of these may be present in any ex

1 Creat icocdnsyt-faesc ves>emgler i ence: I n this category creative e
constraint or as a form of resistance to compliance and

2 Creatpwvocdfgscussxpleri ence : There are three conceptual ve
to explicit outcomes or products; those that | ead to i mp
to any outcome. The | atter recognises that creativity so
and direcianwyjng. §gor t hd inmaker eofhompleatihrmg someéet hing usef

t ipvria dylu catsusaemler i ence: I n this category the primary

ing that is simply iginal, o e produ

ty and v
i s

Q —~+ o

3

[ n

n combine with notion t
t relatively modest to someth
6democOrmdtiicomvd haarte aldt oct d@t noe i o
o] e
t

o
-
- C
cQ — -
- .
=
o
-

i v
d of th
e continuum,
n g -fsd cgunsi f d ccaantt d gyo rn
f novelty and orig
e new and/ or or
val ue.

r individual genius. At the mod
he experience. At the other end
needs to involve or consist of s
creativity consists of a combina
creative action or outcome si mpl
action or outcome has some util:@

o< 3O

i gi
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notions
persona

There are

l evel o
change
| e
t h

n
S .

tvriarys facsif matusemer i ence: I n this category creativi
ced as engagement in a process that is transforr
or explicit) of being transformative. Engageme
trinsic motivation) or as a rdepbenbertionbentarc
I't is in this category t hattakenicgo vanptpeerairn ga sa nc
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n
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i viidulyf ialomeustegler i ence: I'n this category, the experi
ful fildl t

of personal and professional combi ne

| commi t ment or i nvest ment .

u me n

echoe® MHere aocfchMaolfowWaetesal i satwhdoohosef @l fil m
f the hieb'aricéyed Malsatowhuman motivation is based
through petqasdanmnal igrdwpropbel fare those who were f |
of . Th-acguaWwirhhaefodromettd the need for personal gro
roughtmsulti fae .peFcronMas!l ow, a person is always 'beco

ter ms. -alct usadlifzati on, a person comes to find a meaning t
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FiguPes3ible way of |

conti nu
experie
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e-afpirvicteyys that is not |i

|l'ization can be achieved through creating wor ks ¢
ogy, sport ;| iskeer vmecdeisc atlo, seodcuiceattyi onal or soci al wo

fied b
e conti
ger , f
S Al

categories
e si tdGuawder d
i
i

ei man ar-eoplseedexpeni
m: the constraint i s C
ration. On the positiv
se emotions stimulate
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ofth
ssatisfact n a
S r

(o= I <>

i
a
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ity afsocauded faxX peermitence wo udhidgeardp oSi ttihened nati ntuh
pear |l ogi cal t H aotc usreala teix\pietry eanx ea opurgdhide €0 -preced
experience. However, that is problematic as it i
ked to product. The idea
d

n
d to occupy space at the fulfillment en of the ¢

um of the ways
nce their own

and | earning experier
Kl ei'Man

constraint-focused
These categories are useful in understanding an experier
they may be much more continuous and integrated in an e
stronger motivational force than the idea of constraint
continuum of the ways it Tt :
fheir own creativity. product-focused wsfo{loffmalproductemerges

process-focused continues throughout

What is particularly G@Gnt
categories is the way ¢t
through a theoretical moaelr oevelopea Dy 1ne pni -
|l osopher Jdshunmnbaerwiesyed in Figure 4 and described bel ow.
oOFor Dewey, what brings action and creativity together
tion between person and environment and intrinsécally r
Acti onéwittalmtan i mpulsion and is directed toward ful fild]l
ence though, obstacles or constraints are needed. Faced
tion and gains awareness (of self, of the aim, and path
continuouddocigrcgh @t iodns directed atunder g@tva lgiomgneinnt )t haen dr
the environment). Undergoing always precedes doing and,
these interconnected processes that afculelapec ae’'Ffoe .t aker

/w9l ¢L+9
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Fi guDe wssy model of human ex

Obstacle devel oped by 6G1f4dveanu et a

Impulsion ‘

’ Doing

We can connect this model |
Undergoing ence to Pamlr &seamahm on ho\
before | =i (USELE)) o > WORLD academics understand their
doing Undergoing ence. | f we assume that ac
is directed to the creati o
‘ ries identi fd edt udy Kdree mmame
the Dewey model of creati v
Emotional experience transformati onal personal |
“Fulfilment” formuoflerdoi ng
What emerged from this research study is a deeper unders
ot he complexity and richness in the way academics perce.i
teaching. The cen-agalaintsyf ooafmadri eoant,i vaintdy t he i mportance of
personal and/or professional fulfilment, poses a series
hi gher education. The outcomes suggest that there is mu
and teachingbehnang efiFaupgrttyhveer mor e, the results indicate tt
experience of creativity separated from their Il-arger ex
simplification of the phenomenon of <creativity, particu
engaged in creée@tli*ve activity.

Given that higher education is funda ?%g%?itlgghgg,[r ae:[glo\(\g\;
enabling people to develop their pot tnﬁeiza?r']gii\?isdugln cdhV
ers place on their own growth as the regé]aere MO BT QdEsSE
creativity, there is a good argument '?r?évéll'i?&rz"ngriéi%nf
concept of creativity that is more ¢ fn%:rerlneg Ith\;VIhlé ns
originality. This would place creati I yyat fTheVh'e tt of
I nteractional, ecological and | ifewide perspectives on <c¢

Gal veanu &tad gatthehst creativity should be viewed throught

daction theories of creativity stéaot iFfnober fthiedneandt iemt

Human action compri ses oiamtdebramaiéixct ielsenyada mbot andn wi t hin i

cal expression, it integrates cognitive, emotional, vol

standpoint, is in action as parét.Cramat ipairtcyel exifstexv eagly tal

as action whenever the attribute of being creative actu

such, we oaneatli waswdrkferent from other typesdof work

completely lack the @%'tri bute of creativity).

Drawi ng dsn iDetweryacti onal model described above, these re
five creative domains: art, design, science, scriptwriti
work they explored the general-undersgainng speclideiicnte&®ch od
domai ns. The g updayt achewcerad eadf similarities and ddabferénce
Tabl®ummary of creative &&t'fvity in five domains

Art Design Science Scriptwriting Music

Impulsion Create/express Create/solve Solve/cunousity Create/express Create/express

Obstacle Tools/material Budget/tools Tools/material Budget/ime Tools/time

Doing Idea/work/idea Idea/work/idea Work/idea/work Idea/work/idea Idea/work/idea

Undergo (MAT) Physical prop. Physical prop. Laws/noms Laws/norms Physical prop.

Undergo (SOC) Colleagues Client Colleagues Clent/ colleagues Chent/ colleagues

Emotion (DIS)Satisfaction (DIS)Satisfaction (DIS)Satisfaction (DIS)Satisfaction (DIS)Satisfaction
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This study highlights the importance of the domain speci
consequences of preparing |l earners to participate in the
cteducators should focus on the nat @rned earngdo i qnuga 16tflyer cef t dvafien
of preparing oneself for creative activity on t&é& *fong r

Jack’Soffis al so proposing an interactargonahgmotdat fearwmiagi:
creativity and achievement are phenomendd hiannt ermeatgieo fs oa
tionships with their environment. This can be represente
|l earning or practice ecology (Figure 6).
FigulLea6 nin ecol o
4 RESOURCES hegristic tc? mak e g
knowledge, people, tools, technologies . .
5 SPACES & other artefacts (anything that can be used) 0 f t h e comp lexity i
physical, social, virtual, significant act s of
intellectual, psychological, liminal i i
e, yeroronces 4011 and achieving
ploring, inquiring & investigating, for imagining WHOLE PERSON possibilities that can be perceived p p
éﬂﬁt'ﬁmﬁ?}iﬂ:&fﬁ'm@s orimagined for thinkingandacion b Ut do not say how
and integrative thinking and much more act. This is reveal
sensing, perceiving imagining, tives of actions an
e PAST relating to, interacting with — FUTURE? —> The components of t
do not stand in iso
6 RELATIONSHIPS 2 CONTEXTS can and do connect,
with people, communities, situations, circumstances, and become incorpor
places, ideas, objects, work, ENVIRONMENT cukture, ourselves each other
hobbies, problems, anything! familiar or unfamiliar,
simple-complicated-complex or chaotic
7 PROCESSES 1 PURPOSE(S A |l earning ecology
activities & experiences POSE(S) | ; ;

& motivations ecology o practice
to achieve proximal goals primary purpose of
informed by distal goals |l earning. The same

can be used to char
compl ex practice ¢&ohperroeddd detatrrnyiinmgg itso aa’®h i Ecvoel csgimeest hfionrg | e &
practice have temporal as well as spatial dimensions, th
resources, contexts, situations, relationships, activiti
through which they create new meaning and effect various
FiguiélDstrat PLACE & SPACES RESOURCES
concept can D ( He inhabits the only place where he can He draws on his own embodied knowledge and experiences and the codified knowledge
i make this particular map. As he begins his  of those who have mapped and studied his field area. Through his purposeful presence
real practice . me )
project he enters a liminal space. His he accesses the information contained in the landscape and materials which flows into
examp | e of a | cognitive spaces are rich in curiosity, him to fuel his perceptions and engage his sense making. He wears clothes appropriate
maki n g a geo | inquiry, analysis and imagination. for the work, terrain and climate. He uses off-road vehicles and equipment to camp and
sustain himself. He uses tools like a camera, hammer, hand lens, compass, map case,
RELATIONSHIPS binoculars, notebook, base maps. aerial photos, rucksack
His presence in the landscape enables
T h e cCO mp onent « him to form relationships with the UNFOLDING PRESENT _ AFFORDANCES . _
" materials, landforms and the problem @ The possibilities for thlnlung_&actlcn are n
ecol o gy for I { he is solving. The artefacts he is IheTASKlocreateageo,loglcal,mapandm
woven t o g et he |creat|'ng becoms part of him. the landscape - rocks, soils. sediments
maker in a pal PAST FUTURE
par t opportun ! PROCESSES 7/~ CREATIVITY EMERGES
trying to achi,. DTS Through his physical,
s interactions with his environment ] intell I, - 1 and .
new V a | ue F O | are not random. He creates a process T eff he tes new value. His
H . for systematically exploring, observing, . N PR
Fi gur e 7 il 1l u ! recording, analyzing and synthesizing the geological map adon'lamipl?:ﬁc
concep t ual fr i?neaoigg:;;;:jd;;?sj;e his puzzle and mma'miﬂa"em{wmﬂ“mm‘g
be us ed t o ma | : \_ in this particular environment
the work pr ac |GEOLOGISTIMMERSED INHIS ENVIRONMENT & HIS CHALLENGE ~— coyrests
. . The geologist uses his mind and body to create and inhabit an ecology in order to make a The chall i . logical
field g eol o g | ! geological map. Through his process of making he will learn and also become a better version he‘.: 2 engeo[masl?gggeoog?
g eol o g i cal ma |0f himself. What he thinks and does is influenced by his interactions with the environment and map inan ur‘lexp orec ar; scalpe. s
his emergent understandings and feelings as he walks and climbs, observes and thinks. His urg_anlzastlon_ SI sur\lfeyerg exp_ora?lon
or new val ue 1understandings are influenced by the knowledge he has developed through past training and Eir:jf?;t& Dfocla-‘O\Jtu;‘?m-szifn_t:;but":lg “;
experience, and the information flows he accesses. His perception, reasoning, and imagination, . 3 =
t h rou g h h IS € 'hiswill, beliefs, values, emotions, creativity, confidence, self-belief, self-awar?aness andgabirilym better version of himself
eco | [0} g y f or | ( regulate himself are all necessary to achieve his goals.
practice enables him to
think and act in an ecological (connected, relational an
comprehend the information flows), to imagine (conceptua
create possible meanings and new interpretations), to re
make judgements), to reflect on what has been seen and e
the experience

37
/w9l ¢L+t9 ! /159al/ a!D!%Lb9 L&&dZS mo! ! LINARE HAMGD KGLIYKK 666 PONBL a @S| OF



One of the most i mportant reasons for developing such a
entangled and to show the relevance of |l earning in a hig
The environment within v
HONOURS LIFEWIDE LEARNING & ACHIEVEMENT AWARD l earner can be creative
commitment to own /professional development & wellbeing | 4t hejr academic insti-t
) ment, rather it extends
Extra-curriculum and places they inhabit
Mentoring Caring for others across t'helr.zlllves, whil
-their lifewi§€igurei 80l
Work that is not directly .
related to study area Travel Figure 8
Concept of a | i%ewide ¢
Volunteering Running own
& social business
enterprise Creative enterprise
Pafl‘ti*:_irl:aﬂ:)n p|:35‘p;:;?3goﬂa Broadening the concept
U:‘:rr(llsl:ﬁ‘e band, making and | earning experiences
videosforYouTube || ear ni ng and devel opment
second life .
education to embrace t he
studenltearning | ife in w
and develop their creativity and to gain recognition for
to recognise where |learners are crf%ating their own ecol o
When students are asked how creative do you think you ar
students give a response vhearte iko pysu tfieel. Whe ndsaerkeddy 3 0
of HE students reveal many places outside the academic c
tivity. 2®uatghWiilglhits t hés tpurdoebnltesm dtoh anto,t ful ly appreciate o
through their everydaBubpiefrecweipde oenxsp eorfi ecnacpeash.i | ity devel o
experiences can be changed if students are encouraged to
-awareness through the production of personal maps and n.
attends sucd?®® pltio coetshseers . words, to gain the benefits of em
achievement, including creative achievement, through a |

curricul um t o dseevheilaorpe nleesasr noefr swhat | earning and devel opm
of reflective practices and techniques that enable them
able to gain recognition.

FiguSer%ey of students views at the Universi

Student Survey University of Surrey n=309 : Where do you feel you are at your most creative?

NEVER in my room In my photography
CREATIVE d ¥ generating new ideas for Entrep. society
ancing doing manual work DIY/anything technical

Wwhen i relaxed fashion designing
In the Tourism society writing music

a:l:r studles painting and writing essays
athome in my personal life
in my writing,

when it comes to debate
when | interact with others
organising new, exciting events.

a place that there are going to be
people who will encourage

I am not a very ::;::ir;ii::ﬂa place (peaside) when | am working in teams
y creative person \ lying in bed frying to get to sleep ;I:::\:;nr?d?; :aw business opportunities
plat):ng: port- P cooking something
in the shower or on the toile when | teach
. while travelling Di‘in
Most students give socializing with friends 2Ling

e when | am given a leadership role
a positive response water polo team when I'm in my home country

work
- romance teaching a Salsa lesson
as a musician

group meetings, brain storming and

Anywhere can be inspiring exchanging ideas with others :;T::'e?;r:}t:::ir?: ate about something
I feel creative all the time pro]e::fls and technical things living abroad because | have to adapt
v Id“e:it:]n?r::ar:::arch on the tube/train by yourself,
trying to fix'make/improve something :;2:: I:rr: "}:t:run':lrlaw
ALWAYS when | do things | like & enjoy doing gh my P

CREATIVE trying to entertain my 1 year old when | make or decorate something
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Creativity in the Disciplines

Any consideration of c¢creativity in higher education need
since sourbjnesctbj ect based departments, schools and facult
units through which teaching and | earning is organised i

t hgri mary cultural and knowledge production domains in h

field of soci al practice composed of people who identify

tive behaviours of the domain.

In the 1990's Mihaly Csi kszemasm dhasytlidw nadferpeonkl eanwhanthea

in their chbsemasfuemptdi on being that great achievement in

creativity. His book, Creativity: Flow and the psychol og
some of which are captured in these passages.

Creativity is a process that can be observed only at tfF

i nterfTaadts. environment has two salient aspects: a cultura

social aspecto’da’l’ted the field

FigurRedlOesentation o&® Csi ksze

soc-caltural model

Creativity cannot be under st t he

people who appear écoemakeeidft

unl ess there is a receptive i ), r

and i mplement them. And withi

outsiders, there is no relial er t

claims sftyheslelcreati ve perso t o

this view, creativity result: of a

composed of three el ements: hat

contains symbolic rules, a peisun wnu wriTiHyos nuver oY in

symbolic domain, and a field of experts who recognize a

a creative idea, product!®t discovery to take place.

LCreativity occurs when a person, wusing the symbols of &

mat hematics, has a new idea or sees a new pattern and w

for inclusion into the relevant domai n. The next genera

they are exposed to, and if they are 6cWeahivieewedtheiynith
termmgeativity is any act, idea, or product that <changes
definition of a creative person is: someone whose thoug

Onél.s:_827

These conceptions of c¢creativity as being socially and cu

three important consequences for creativity in higher ed

1 Firstly, the creative products of the members of disc
or rejected. This is the fundamental process of peer

1 Secondly, it might be expected that the creativity of
serving their cognitive apprenticeship in the discipl
teachers) .

1 Thirdly, the creativity of teachers as they create ne
other teachers in their disciplinary field This is t
field of teadhismg pil$ n®@& timamdss own right and the innov
the wider community of educational professionals acro

Being Creative in the Academic Disciplines

Surveys of the views of HE teachers on®*®frheavte ableeidn gt hcarte actei
characteristics are widely recognised regardless of disc
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Tabl®ereral characteristics of what3'being creati

Being imaginative — generating new ideas, thinking out of the boxes we normally inhabit, looking beyond the obvious,
seeing the world in different ways so that it can be explored and understood better.

Being original. This embodies:

+ the guality of newness for example: inventing and producing new things or doing things no one has done before:

* being inventlve with someone else’s ideas — recreation, reconstruction, re-contextualization, redefinition, adapting
things that have been done befare, doing things that have been done before but differently;

= and, the idea of significance and value = there are different levels and notions of significance and utility and value are
integral to the idea.

Being curious f having an ingquiring disposition — willing to explore, experiment and take risks i.e. the attitude and
motivation to engage in exploration and the ability to search purposefully in appropriate ways in order to find and
discover. It requires people to explore what they don't know often without knowing what it is they need to know._

Being resourceful — using your knowledge, capability, relationships, powers to persuade and influence, and acquire or
develop the resources they need to overcome whatever challenge or problems are encountered and to exploit
opportunities as they arise.

Being able to combine, connect, synthesise complex and incomplete data/situations/fideas/ contexts im order to see the
world freshly/differently to understand it better

Being able to think critically and analytically in order to distinguizh useful ideas from those that are not so useful and
make good decisions about which ideas to develop further. Being able to see and take value from feedback and use it

constructively to improve ideas,

Being able to represent ideas and communicate them to others — the capacity to create and tell stories, pitch and sell
ideas, to negotiate and persuade, empathize with others and show people possibilities, opportunities and solutions in
ways that make sense to them and cause them to act differently. The forms of communication are rich and varied - they
include traditional forms of academic writing and presenting but might also include writing and presenting for non-
academic audiences. It may also include a variety of media and tools.

These characteristics are widely recognised as being i mp

These qualities, attitudes and abilities are
important to being a successful practitioner
in my discipline or area of work

Figur®ydilcal pattern of beliefs i 59% edu
professionals (58 people at t he 1. Mostlyirelevant r Cre
Conference April 2008). 2. Mostly relevant but
not very important 30%
3. Quite important 1%
4. Very important to 0%

being successful

Where Does Creativity Reside in the Discipline?-

Surveys of academic teachers in different disciplines re
to be available in most aspects of disciplinary practice
of disciplinary inquiry, prdbem sabhwmphgsané sowWwutrirematii

given bel ow.

Being odiisgiumaller st ood as creating something new and usefu

embodied in the processes and products of research and s
i nnovation. For example, in history this could mean: new
nigues to gather and analyse data; new approaches to val
forms of history and new forms of communicating historic
Making use ofdi $ mbgecmsae¢edoon the use of mental models in d
inspiration, stimulates curiosity and sustains motivatio
interpretation in situations which cannot be understood
concerns provide an essential context for the use of i ma
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to develop and use their imaginations and creativity?

| NVI TATI ON TO THE
Q Are the definitions [

Who thinks we can do more to encourage students J
?

Q Are ther

e addi i ona
concepts that s I

t
ou

5 —

Q Are ther
hi gher edu
that shoul
revi ew?

o O o
= —
o —
O]

Q What <con
and other
enabling |
creativity?

c
(7]
o
=}
2]
(¢]
QD

Pl ease post your responses in our community forums
1 Li#nmkedCreative Academic' group https://www. |l inkedin.c
2 Facebook #crdatipse HE wyvwodmcebook. com/ groups/ creativeHE
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Key Discussion Points Week 3

What does creativity mean?

L ==

STEPS TO A MANIFESTO TO ADVANCE IMAGINATION &
CREATIVITY IN HE LEARNING & EDUCATIONAL PRACTICE

Il ntroducuce i un

Weekd$ di scussion was about the meaning of creativity in
wer e:

1 2

1 2

The conversation What does being creative mean in

There were 13 partdécicparntes sian it HE learning and achievement?

Bal dwi n, Kevin Baron, Teryl Car

Nor man Jackson, Sarah Jamieson,

Paula Nottingham, Simon Rae, Sc:

Jenny Willis.

Key points of discussion
Summary of discussion, We:«
What does creativity mean
Al t hough there were fewer contributors to the conve
whi ch covered many issues. These re highlighted bel ow, L
page for more detail.
Key discussion points:
CNs response
1 Curiosidonf ocnromi st, not a skill, transformative
i Varies across disciplines
i Need t o di st i Gcgrueiasta rvisbests vine e r
M ordm

Application ofts PmawdelKI(eriimgamt t

in production of a film

i Rai ses issue of sharing
consequence of <creati ve

1 Production of revised
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Assessment of wcr)eativity

The Assessment of Creativity!

o Creative Behaviour Creative Outcomes
£
. . . & Is there Evidence of........
i Distinguish between cr e @H
. e Substitution? (One material for
creati ve out comes = IR T\ / | another, one Genre for another
& \— \ i eto)
1-[ |t i s easier t o assess g Individual Reflective Sparklines \/ | iCombinationPieses
S
~ . . . Adaptation?.......
1 YorBkereal ist/relativi st [fEw
. Modification?........
« Risk-Taking
1 Model of 4 |l evels of cr (EEESEuls et
« Re-defining Problems ¥ | Eliminatiol
. « Tools/Techniques i/ {
i Returns to the question i ! o | nversiont......
wh om , _ e ' , —
Creative Behaviour may be assessed in relative terms through reflective feedback and group discussions related
1 i to specific project work. Progress is gained through sharing practice. Creative Outcomes (Essays, Artworks,
1-[ N €e d a p ar a d | g m S h I f t Designs and Inventions) may be assessed in terms of the degree to which Creative Transformation is evidenced
in these Outcomes. This can be standardised against previously recognised (published?) outcomes.
I ntuition, creativity and i maginati on
1 d nt uditsi oamseerd and definitions fl awed

Educare |/ educere distinction of aims of educati on

1 Assumptions of the aim of educati on eddiufcf@éewle earcec atrhdei ntge
er trains/moulds the student) or educere (where the t

i Responses indicate a preference by us for the | atter

Ben Folds creating a piece of

1 A |live demonstration of th rocess in actio
1 Coll aborative nature of th
T We see him thinking aloud
1 He is not afraid to change
Shodo artist
i Il's this creation or just recreation of | etters memor.i
i Muscl e @themory
i Contradiction between classical traditions and curren
i Symbolisation and meanings imposed through reproducti
i Example of how access to foreign | anguages was used t

Gymbolicdviolence
Drawing in the digital age
1 Human némadk e¢ coud mar k
i Distinction between drawing and sketching
i Drawing should be as important as reading and writing
Future skills and SCEPTrE reports
i Reference back &o dprsewissi o nwaemlkd suggested document at.
Nursery school |l ocks away toys
i Example of nursery where toys are temporarily banned
i Toys dictate what/ how to play as opposed to exercisin
Jenny Willis
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Creativity for Learning in HE community

Conversations, courses & meetups

facilitated by CELT, Manchester Met
& Creative Academic, further HEIs

are involved, online & offline.

Q Joined +" Motifications # Share =+ More

# Write post | [B] Add photoivideo

0 Write something...

[EM Live Video

‘ Maore

€ Kingston Wellbsing 7

B8 Photovideo (g Watch Party  O® Tag friends

NEW ACTIVITY

Here is my manifesio - a work in progress.

D Norman Jackson and & others
o™ Like

View 2 moare comments

Paula Mdx Nottingham uploaded a file.
& April at 17:12

Final PN Manifesto 6.4.19.pdf
FOF

9 comments Seen by 130

[J Comment £ Share

Paula Mdx Nottingham Thanks both! | have been looking at others'
manifestos with great appreciation - this focus on the creative has
given a lof of food for thought about the specifics of what we do but
also the purpose and principles. | am due shortly to write a chapter
about work-based projecis and know that now the use creative
thinking needs to have greater input in its fabric.

Like - Reply - 2d

- . Liza Ma replied - 1 reply

INVITE MEMEER S
+ Enter name or email address... F
MEMBER S 125 members

CT20@D

SUGGESTED MEMEER S Hide
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ever to share with friends,
family and teammates.
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CAM 13B presents the indivlidual manife
by individual participantsf in this con
er with an overarchinlg mani festo
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