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Presentation Notes
I will introduce the idea of lifewide learning and personal development and frame this within what I see as the overarching challenge for everyone who is involved in student development.

I will try to show why the idea of learning ecologies is important to consider in higher education curriculum design and why it is valuable to understanding our own development as professionals.

http://www.normanjackson.co.uk/derby.html
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My interest in creativity, lifewide learning, learning ecologies  

Presenter
Presentation Notes
My personal interest-driven journey of learning and professional development

 1) My interest in creativity in higher education began about 15 years ago when I was working at QAA developing policy on  programme specifications and became convinced that the outcomes model of learning was neglecting important developmental outcomes – like creativity. Also developed the policy for PDP which convinced me of the educational value of combining and integrating planning, action and reflection.

2) Moved to LTSN/HEA 2000 established a network of people interested in creativity – out of that I began to appreciate that people were creative in all aspects of their lives and if we were to support students creative development we needed to adopt a lifewide perspective.

3) Moved to Surrey in 2005 led a Centre for Excellence in Teaching and Learning which focused on informal learning as a way of supporting students’ professional development began to develop and apply the idea of lifewide learning… also used the opportunity to explore further how and where students were being creative in different parts of their lives and the idea of personal creativity being used across the domains of our life is important to my understanding of what it means to be creative.

4) 2011 I left Surrey and set up my own social enterprise to promote the idea and support people and institutions wanting to develop their own practices in lifewide education. Over last 12 months I have been developing the idea of learning ecologies which I believe are important vehicles for personal creativity which I will include in this story.

Two additional studies –
1) Study of how educational innovation emerged through a strategic change programme--
2) Current work on trying to understand the relationship between ‘Creativity in development’ – one project I have worked with educational developers to try to understand the role of creativity in their developmental processes.
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Presentation Notes
People working and studying in higher education are confronted every day by essentially the same wicked challenge.

For teachers it is associated with a question like ‘ how do we prepare people for an ever more complex world?’… I don’t just mean preparing students for their first job when they leave university I mean how do we prepare them so that they can face and adapt to the many challenges they will encounter over a lifetime of working, learning and living.

From the students’ perspective the same challenge is expressed in the question ‘ How do I prepare myself for the rest of my life?’… what sorts of things do I need to learn, what sorts of skills, qualities, dispositions and values do I need to develop, and what sorts of experiences do I need to have.. Personal and professional development needs to be so much more than simply studying and learning an academic curriculum. 

This picture, which we drew on the wall of our Centre at the University of Surrey, symbolically represents some of the complexity embedded in this wicked problem – which is a problem that is very difficult to define, is nested in other problems and has many perspectives on it, has no right or wrong answers, and no clear resolving actions.




LIFE : A  PROCESS OF CONTINUAL  DEVELOPMENT 



What does development mean? (n=16) 

What does professional development mean?  (n=16) 



What does personal development mean? (n=160) 

What does professional development mean?  (n=160) 
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Presentation Notes
GROWTH & GROWING 30%
ENHANCING & IMPROVEMENT 27%
CONFIDENCE 23%
LEARNING 22%
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What does personal development mean? n=16 
% agree + strongly agree 
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Presentation Notes
SHU perspective - All these perceptions of personal development are relevant but the top 3 constructs that were: 

GAINING  - new knowledge, skills, capability, and understanding
ENHANCING existing knowledge, skill capability and understanding
PERSONAL GROWTH

Closely followed by DOING things that enable me to improve myself
LEARNING through the experiences I am having
BECOMING more confident in my abilities

The concept is about adding to, extending and growing understanding and capability and getting involved in experiences that are likely to lead to personal development
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My development can relate to …. 



NON-INCREMENTAL / INNOVATION 
Doing new things that someone else is doing 

Appropriating what someone else is doing 
Doing things that no one else is doing 
Trying to do things that can’t be done 

 

INCREMENTAL 
Doing the right things 

Doing things right 
Doing things better 

Development is the process by which we convert 
our ideas and ambitions  into something tangible 

The Developmental Process of  Change 

Presenter
Presentation Notes
Development is intentional movement towards something different that has potential to be better than what currently exists or to add value to what exists

Development is the process by which we convert novel ideas into something more tangible. 
Development is a vehicle for creativity – we might have a good idea at the start of the process but through development we are likely to have/need many more.




Personal creativity is 
'the emergence in action of a novel relational 
product growing out of the uniqueness of the 
individual on the one hand, and the materials, 
events, people, or circumstances of his life'  

Life a Creative & Developmental Achievement 

Carl Rogers (1960) 

Personal development is 
'the emergence in action of a novel relational product 
growing out of the uniqueness of the individual on the one 
hand, and the materials, events, people, or circumstances 
of his life'  

Presenter
Presentation Notes
The assumption underlying my work on creativity is we are all creative and we all have potential to be creative.

But many people do not believe they are creative and they need reassurance that they are creative. They need conceptions of creativity that they can readily relate to in their own lives.

If we accept his conception then we are all creative and all more or less continuously creating. It is a fundamentally human characteristic.

Rogers provides a useful definition of personal creativity that we can all relate to and which can explain our creative acts.



http://upload.wikimedia.org/wikipedia/en/3/36/Carlrogers.jpg
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Lifelong & Lifewide Learning  
Developing through and across the contexts, 

situations, time frames and possibilities of our life    

Lifelong learning:   
All learning activity  
undertaken throughout  
life with the aim of  
improving knowledge,  
skills and competencies  
within a personal, civic,  
social and/or employment- 
related perspective   
(Commission of European  
Communities  2001) 

Lifewide learning:  All learning and personal development that 
emerges through activities in the multiple contexts and situations 
we inhabit contemporaneously at any point in our life, with the 
aim of fulfilling roles and achieving specific goals, and 
continuously developing knowledge, understanding, skills, 
capabilities, dispositions and values within personal, civic, social 
and/or employment-related contexts. 
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Presentation Notes
So we might represent these two great dimensions of learning and development in this way.

Lifelong – the continuous journey from cradle to grave - the progressive changes we make as we journey through life.

Lifewide learning adds important detail to the broad pattern of human development by recognising that most people, no matter what their age or circumstances, simultaneously inhabit a number of different spaces . 
 
It does this by recognising that most people, no matter what their age or circumstances, simultaneously inhabit a number of different spaces - like work or education, being a member of a family, being involved clubs or societies, travelling and taking holidays and looking after their own wellbeing mentally, physically and spiritually. So the timeframes of lifelong learning and the multiple spaces of lifewide learning will characteristically intermingle and who we are and who we are becoming are the consequences of this intermingling.
 
We live out our lives in these different spaces and most people have the freedom to choose which spaces we want to occupy and how we want to occupy them. In these spaces we make decisions about what to be involved in, we meet and interact with different people, have different sorts of relationships, adopt different roles and identities, and think, behave and communicate in different ways. In these different spaces we encounter different sorts of challenges and problems, seize, create or miss opportunities, and aspire to live and achieve our ambitions. It is in these spaces that we create the meaning that is our life. 


Different spaces, different temporal rhythms, managing our lives
 
The learning experiences that an individual undergoes simultaneously will themselves be associated not only with different timeframes but with forms and spaces of learning that have different rhythms. For example in the space of 24 hours we might  inhabit spaces relating to work, the classroom or self-study, we might inhabit a family environment or our own home, we might go shopping,  socialise with friends, travel on public transport or by car, play some sport and do any number of things in different sorts of spaces, not to mention the virtual spaces we access through our smart phones, computers or other devices.
 
Each of these activities has their own rhythm; fast and slow time jostle and compete and we have to manage our time and determine priorities as the various responsibilities are heeded. So lifewide learning helps us develop capability to manage ourselves and our lives.  Banks et al in a report for the NSF Funded Life Centre Learning In and Out of School (2007) tell us that lifewide learning includes 
 
'experience in management of ourselves and others, of time and space, and of unexpected circumstances, turns of events, and crises. This learning brings skill and attitudinal frames for adaptation. Here we figure out how to adapt, to transport knowledge and skills gained in one situation to another, and to transform direct experience into strategies and tactics for future use.'  
 
So it is through our lifewide activity and experiences that we learn to manage our busy lives, cope with the unexpected, adapt to situations as they emerge and transfer our understandings and capabilities between different contexts, and use this self-knowledge in planning for the future.

So the timeframes of lifelong learning and the multiple spaces of lifewide learning will intermingle and who we are and who we are becoming are the consequences of this intermingling. 
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Life is a Personal/Professional Developmental Project 

Presenter
Presentation Notes
There are two dimensions in this narrative of personal and professional development.

The first is a lifelong journey of personal change – of moving from one role to another, of changes in career fields, of change that is self-determined and change that is forced and change that is driven by necessity and change that is drive by interest and opportunity. Looking back I can create a narrative around what I learnt and developed at each stage so cumulatively my overall pattern of learning and development can be recognised.

The second is the lifewide or everyday journey of actually performing these roles, of changing from one role to another, of engaging in work tasks and accomplishing things.

The everyday journey is the one that really matters because it’s the one we can influence and experience and that is why from an educational perspective it is far more important to recognise than the lifelong journey.

As far as creativity is concerned – it has helped me adapt to new circumstances and to perform and be productive in many different contexts. It tells me that acquiring a skill set geared to a particular industry or business set of activities will do us little good.  We must develop dynamic capabilities that can sense and seize opportunities in the world around us, opportinities where we try to create new value, meaning and purpose. Living a life of meaning is a continuously creative process.

Of course there are times where circumstances forcess us in to an entirely different pathway and we have to re-invent our selves, this is when we apply our own creativity to ourselves to become a different person.
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Life is a Personal/Professional Developmental Project 

Presenter
Presentation Notes
There are two dimensions in this narrative of personal and professional development.

The first is a lifelong journey of personal change – of moving from one role to another, of changes in career fields, of change that is self-determined and change that is forced and change that is driven by necessity and change that is drive by interest and opportunity. Looking back I can create a narrative around what I learnt and developed at each stage so cumulatively my overall pattern of learning and development can be recognised.

The second is the lifewide or everyday journey of actually performing these roles, of changing from one role to another, of engaging in work tasks and accomplishing things.

The everyday journey is the one that really matters because it’s the one we can influence and experience and that is why from an educational perspective it is far more important to recognise than the lifelong journey.

As far as creativity is concerned – it has helped me adapt to new circumstances and to perform and be productive in many different contexts. It tells me that acquiring a skill set geared to a particular industry or business set of activities will do us little good.  We must develop dynamic capabilities that can sense and seize opportunities in the world around us, opportinities where we try to create new value, meaning and purpose. Living a life of meaning is a continuously creative process.

Of course there are times where circumstances forcess us in to an entirely different pathway and we have to re-invent our selves, this is when we apply our own creativity to ourselves to become a different person.
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A developmental journey shaped by disruptions, inflections & transitions 

Presenter
Presentation Notes
There are two interconnected dimensions in our developmental narratives – the first is the lifelong dimension

The first is a lifelong journey of personal change – of moving from one role to another, of changes in career fields, of change that is self-determined and change that is forced and change that is driven by necessity and change that is drive by interest and opportunity. Looking back I can create a narrative around what I learnt and developed at each stage so cumulatively my overall pattern of learning and development can be recognised.
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MAIN DISRUPTIONS & INFLECTIONS IN MY LIFE
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Developing through and across the contexts, 

situations, time frames and possibilities of our life    

Lifelong learning:   
All learning activity  
undertaken throughout  
life with the aim of  
improving knowledge,  
skills and competencies  
within a personal, civic,  
social and/or employment- 
related perspective   
(Commission of European  
Communities  2001) 

Lifewide learning:  All learning and personal development that 
emerges through activities in the multiple contexts and situations 
we inhabit contemporaneously at any point in our life, with the 
aim of fulfilling roles and achieving specific goals, and 
continuously developing knowledge, understanding, skills, 
capabilities, dispositions and values within personal, civic, social 
and/or employment-related contexts. 
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Presentation Notes
So we might represent these two great dimensions of learning and development in this way.

Lifelong – the continuous journey from cradle to grave - the progressive changes we make as we journey through life.

Lifewide learning adds important detail to the broad pattern of human development by recognising that most people, no matter what their age or circumstances, simultaneously inhabit a number of different spaces . 
 
It does this by recognising that most people, no matter what their age or circumstances, simultaneously inhabit a number of different spaces - like work or education, being a member of a family, being involved clubs or societies, travelling and taking holidays and looking after their own wellbeing mentally, physically and spiritually. So the timeframes of lifelong learning and the multiple spaces of lifewide learning will characteristically intermingle and who we are and who we are becoming are the consequences of this intermingling.
 
We live out our lives in these different spaces and most people have the freedom to choose which spaces we want to occupy and how we want to occupy them. In these spaces we make decisions about what to be involved in, we meet and interact with different people, have different sorts of relationships, adopt different roles and identities, and think, behave and communicate in different ways. In these different spaces we encounter different sorts of challenges and problems, seize, create or miss opportunities, and aspire to live and achieve our ambitions. It is in these spaces that we create the meaning that is our life. 


Different spaces, different temporal rhythms, managing our lives
 
The learning experiences that an individual undergoes simultaneously will themselves be associated not only with different timeframes but with forms and spaces of learning that have different rhythms. For example in the space of 24 hours we might  inhabit spaces relating to work, the classroom or self-study, we might inhabit a family environment or our own home, we might go shopping,  socialise with friends, travel on public transport or by car, play some sport and do any number of things in different sorts of spaces, not to mention the virtual spaces we access through our smart phones, computers or other devices.
 
Each of these activities has their own rhythm; fast and slow time jostle and compete and we have to manage our time and determine priorities as the various responsibilities are heeded. So lifewide learning helps us develop capability to manage ourselves and our lives.  Banks et al in a report for the NSF Funded Life Centre Learning In and Out of School (2007) tell us that lifewide learning includes 
 
'experience in management of ourselves and others, of time and space, and of unexpected circumstances, turns of events, and crises. This learning brings skill and attitudinal frames for adaptation. Here we figure out how to adapt, to transport knowledge and skills gained in one situation to another, and to transform direct experience into strategies and tactics for future use.'  
 
So it is through our lifewide activity and experiences that we learn to manage our busy lives, cope with the unexpected, adapt to situations as they emerge and transfer our understandings and capabilities between different contexts, and use this self-knowledge in planning for the future.

So the timeframes of lifelong learning and the multiple spaces of lifewide learning will intermingle and who we are and who we are becoming are the consequences of this intermingling. 
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Presenter
Presentation Notes
Because we are the integration of all of our experiences past and present, I believe that the concept of lifewide is the most comprehensive and inclusive framework within which we can understand learning and therefore personal development.

Our planning and aspirations for personal and professional development and our reflections on how we have developed lie in the lifelong dimension but our actual personal and professional development lies in our day to day, thinking, activities and experiences -
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Presenter
Presentation Notes
Situations can be categorised according to whether the context is familiar or unfamiliar and whether the problem (challenge or opportunity) is familiar or unfamiliar. John Stevenson (1998) developed a simple 2x2 matrix to explain how we utilise our capability (including our creativity) within this conceptual framework.
 
Much of our life is spent in familiar situations where we don’t have to pay too much attention to what we are doing and we can reproduce our responses without really thinking deeply about our actions. Stephenson considered this space to be one in which we practised dependent capability and he related this to traditional teaching approaches adopted in higher education. We can, if we choose, adopt and perform the routines we have learnt in these situations with little or no need to invent.

Our personal creativity in this domain is not focused on mastering new contexts and difficult problems, rather we can choose to use our creativity to transform the ordinary into something which has extraordinary meaning for ourselves. Indeed our capacity to see, value and utilise the ordinary in new or unusual ways is a feature of our creativity in all domains of this conceptual territory.
 
Moving to the other domains we can appreciate that if we are confronted with a problem, challenge or opportunity, or we enter a context that is unfamiliar we have to develop new contextual understandings and / or invent and try out new practices and ways of behaving. Through this process we are creating new understandings and new ways of performing or producing. These are the situations in which we develop (invent) new knowledge and capability.
 




http://limerickcreatives.weebly.com/videos.html 

Presenter
Presentation Notes
The video describes the learning and development journey of Sarah who was a student at the University of Surrey in 2011. She uses the opportunities available to her to follow her interests and explore new things. The clip illustrates well how someone develops many aspects of themselves simultaneously. Through these experiences she refined her vision of the sort of person she wanted to become.

http://limerickcreatives.weebly.com/videos.html
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Presentation Notes

The challenge [is] how to design a curriculum that enables learners to integrate their life experiences into their learning and developmental process to prepare themselves for the complexity and uncertainty of their future lives. Such a curriculum shifts the focus from a ‘skills, standards and outcomes model of curriculum [to] a reflexive, collective, developmental and process oriented model’ (Barnett and Coate 2005:18). It focuses attention on the importance of developing capability, dispositions, knowledge, qualities and confidence for acting in the continuous stream of situations that make up learners lives ... and it shows them that higher education values the choices they are making about how they are choosing to live their lives. In framing the curriculum in this way we are championing the idea that capability is ‘essentially one of freedom – the range of options a person has in deciding what kind of life to lead’ (Dreze and Sen 1995:11). In revealing his lifewide curriculum a learner is choosing to reveal the life he has chosen to lead: he is revealing how he is authoring his life. (Jackson 2011b:113)
 
The concrete expression of a lifewide curriculum as depicted in this diagram it contains three different curricular domains: 
1. academic curriculum, which may by design integrate real-world work or community-based experiences;
2. co-curriculum: experiences provided by the university that may or may not be credit-bearing and for which learners may or may not receive formal recognition; 
3 extra-curriculum: experiences that are determined by the learners themselves and constitute all the spaces that they inhabit outside of 1 and 2 above.
 
The distinction between co- and extra-curricular has been deliberately blurred in some universities as experiences that would be considered to be extra-curricular have been incorporated into the co-curriculum. But regardless of the way institutions define their curricular domains this book is primarily concerned with the co-curricular and extra-curricular domains of student experience and achievement and the ways in which student learning and development is being supported and recognised in these domains. 
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Presenter
Presentation Notes
Because we are the integration of all of our experiences past and present, I believe that the concept of lifewide is the most comprehensive and inclusive framework within which we can understand learning and therefore personal and professional development.

Our planning and aspirations for personal and professional development and our retrospective reflections on how we have developed lie in the lifelong dimension but our actual personal and professional development lies in our day to day, thinking, activity, experience and learning.

It is in the contexts of everyday life that we develop both incrementally and more radically in response to the disruptions and opportunities that influence our development.


 
 







Contributions to professional development in last 12 months 
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Over the last 12 months, what areas of your work have  
provided the focus for your professional development?  
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Learning Trajectory Details 
 
TASK PERFORMANCE 

Speed and fluency 
Complexity of tasks and problems 
Range of skills required 
Communication with a wide range of people 
Collaborative work 

 
AWARENESS AND UNDERSTANDING 

Other people: colleagues, customers, managers etc. 
Context and situations 
One’s own organisation 
Problems and risks 
Priorities and strategic issues 
Value issues 

 
PERSONAL DEVELOPMENT 

Self evaluation 
Self-management 
Handling emotions 
Building and sustaining relationships 
Disposition to attend to other perspectives 
Disposition to consult and work with others 
Disposition to learn and improve one’s practice 
Accessing relevant knowledge and expertise 
Ability to learn from experience 

 
ACADEMIC KNOWLEDGE & SKILLS 

Use of evidence and argument 
Accessing formal knowledge 
Research-based practice 
Theoretical thinking 
Knowing what you might need to know 
Using knowledge resources (human, paper-based, 
electronic) 
Learning how to use relevant theory in a range of 
practical situations 

 
ROLE PERFORMANCE 

Prioritisation 
Range of responsibility 
Supporting other people’s learning 
Leadership 
Accountability 
Supervisory role 
Delegation 
Handling ethical issues 
Coping with unexpected problems 
Crisis management 
Keeping up-to-date 

 
TEAMWORK 

Collaborative work 
Facilitating social relations 
Joint planning and problem solving 
Ability to engage in and promote mutual learning 

 
DECISION MAKING AND PROBLEM 
SOLVING 

When to seek expert help 
Dealing with complexity 
Group decision making 
Problem analysis 
Formulating and evaluating opinions 
Managing the process within an appropriate timescale 
Decision making under pressure 

 
JUDGEMENT 

Quality of performance, output and outcomes 
Priorities 
Value issues 
Levels of work 

 

Michael Eraut 
‘learning trajectories’ 

 
 

 
Learning Trajectories: 
1 Task Performance Cords 1-7 
2 Awareness and Understanding Cords 1-10 
3 Personal Development Cords 1-10 
4 Academic Knowledge and Skills Cords 1-10 
5 Role Performance Cords 1-6 
6 Teamwork Cords 1-7 
7 Decision Making and Problem Solving Cords 1-6 
8 Judgement Cords 1-7 
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Ecologies- a complex set of 
relationships and interactions 
among the living resources, 
habitats, and residents of an 
area for the purpose of living 

The ecological dimension of   
learning, developing & achieving 

Presenter
Presentation Notes
Within the ecosocial systems we inhabit everyday we create our own ecologies for learning, development and achievement

An individual's learning ecology comprises their processes and contexts, relationships, networks, interactions tools, technologies and activities that provides them with opportunities and resources for learning, development and achievement. Organised educational settings provide ecologies for learning into which learners fit themselves but outside formal education settings self-created learning ecologies are essential to the way we learn and develop in work, family and other social settings. The ability to create our own processes for learning and development is perhaps the most important capability we need for sustaining ourselves in a complex, ever changing and often disruptive world and for maintaining our sense of wellbeing.




Ecosocial systems (Jay Lemke 2000) 
•  the different contexts and communities in which we co-exist 
   in relative stability and inter-dependence 
•  a set of overlapping but distinct spaces/places each with its own 
   rules, affordances and constraints 
•  self-organising and regulating systems that consume, recycle  
   and create resources 
•  a society in which change occurs over time, modifying individuals and 
   relationships without destroying the overall cohesion and balance – the 
   ecosystem is adaptive and resilient 

Presenter
Presentation Notes
Ecological metaphor
The fundamental paradox of ecosystems is that “change is essential, and yet stability is necessary….novelty and change coexist in a context of persistence and stability” .  The ecological metaphor argues that nature is a resilient entity that is constantly evolving going through periods of rapid and profound change, followed by readjustment or collapse, and reorganisation for renewal. Resilience refers to the ability of individuals, institutions, and natural systems to absorb perturbations (i.e. retain key controls on functions and structure even though composition may change) and adapt to change (i.e. self-organise, build and increase capacity for learning and adaptation). In the case of humans, this includes the capacity to anticipate and plan for change  and personal development.  
 
Jay Lemke (2000) describes important features of ecosocial systems:
the different contexts and communities in which individuals co-exist in relative stability and inter-dependence 
a set of overlapping but distinct spaces/places each with its own rules, affordances and constraints 
a self-regulating system that consumes and recycles resources 
an organisation in which change occurs over time, modifying individuals and inter-relations, without destroying the overall cohesion and balance – ie the ecosystem is both adaptive and resilient to change 
 
Some of the words and ideas that might be associated with the ecological metaphor in the context of professional development include: Organic, natural, growing, becoming, flourishing, fertilising,  nurturing, connecting, reacting-interacting,  adapting, evolving, emerging, collaborating, cooperating, resilience, persistence,  environment - resources, processes, energy, cultural, forces and flows.

Lemke, J. (2000) Across the Scales of Time: Artifacts, Activities, and Meanings in Ecosocial .  Mind, Culture and Activity 7 (4), 273–290 available on-line at http://www.jaylemke.com/storage/Scales-of-time-MCA2000.pdf






Our ecosocial system 

our learning ecologies sit  
within our ecosocial system 

all the physical, social, 
virtual environments we 
inhabit  and interact with 
everyday 

Learning ecology (Jackson 2013)  
the complex set of relationships and interactions we 
create in a particular context for a particular purpose 
that provide us with opportunities and resources for 
learning, development and achievement   

Presenter
Presentation Notes
Within the ecosocial systems we inhabit everyday we create our own ecologies for learning, development and achievement

An individual's learning ecology comprises their processes and contexts, relationships, networks, interactions tools, technologies and activities that provides them with opportunities and resources for learning, development and achievement. Organised educational settings provide ecologies for learning into which learners fit themselves but outside formal education settings self-created learning ecologies are essential to the way we learn and develop in work, family and other social settings. The ability to create our own processes for learning and development is perhaps the most important capability we need for sustaining ourselves in a complex, ever changing and often disruptive world and for maintaining our sense of wellbeing.




RELATIONSHIPS 
with people - both 
existing and newly 

developed, and with 
things, objects and tools 
in my physical or virtual 

environment 

CONTEXTS - THE SPACES, 
PLACES  & SITUATIONS  

WE INHABIT  
 

RESOURCES 
that we find or create and are 

able to use to help us learn and 
achieve our goals, including 
knowledge, expertise, tools  

and technologies  

PROCESS  
created for a particular 

purpose. May be learning or 
task oriented and includes 

the dimensions of time, 
space and purposeful action.  

 

CAPABILITY, KNOWLEDGE  
& METACOGNITION 

enable me to create a process that is 
appropriate for the context and to 

achieve my goals. My self-
awareness enables me to monitor 

the effects I am having and adjust or 
change my process and performance 

to achieve better results 
 

 

 
 

LEARNING ECOLOGY 
created for a 
PURPOSE 

(proximal goal) 
informed by  

distal life goals 
 

 Learning Ecology Components  
 
 

Presenter
Presentation Notes
Summary of the components of a learning ecology

Learning ecologies (Jackson 2013a:14) 'the process(es) we create in a particular context for a particular purpose that provides us with opportunities, relationships and resources for learning, development and achievement'.   

This definition represents the integration and interdependence of the elements of learning and achievement which include the contexts and spaces we inhabit, including our history, relationships and resources, (the most important being knowledge and tools to aid thinking), and our will and capability to create a learning process or learning ecology for a particular purpose.

Such actions may be directed explicitly to learning or mastering something but more likely they will be primarily concerned with performing a task, resolving an issue, solving a problem, or making the most of a new opportunity. 

Learning ecologies have temporal dimensions as well as spatial and contextual dimensions: they have the capability to connect different spaces and contexts existing simultaneously across a person's life-course, as well as different spaces and contexts existing in different time periods throughout their life-course. 



RELATIONSHIPS 
with people - both 
existing and newly 

developed, and with 
things, objects and tools 
in my physical or virtual 

environment 

CONTEXTS - THE SPACES, 
PLACES  & SITUATIONS  

WE INHABIT  
 

RESOURCES 
that we find or create and are 

able to use to help us learn and 
achieve our goals, including 
knowledge, expertise, tools  

and technologies  

PROCESS  
created for a particular 

purpose. May be learning or 
task oriented and includes 

the dimensions of time, 
space and purposeful action.  

 

CAPABILITY, KNOWLEDGE  
& METACOGNITION 

enable me to create a process that is 
appropriate for the context and to 

achieve my goals. My self-
awareness enables me to monitor 

the effects I am having and adjust or 
change my process and performance 

to achieve better results 
 

 

 
 

MY LEARNING  
ECOLOGY 

 

HISTORY 
past learning ecologies that 
have provided experiences 

through which we have learnt 
and developed that we are able 

to draw upon our current 
learning project 

 

FUTURE 
which may also be  

inspired and influenced  
by distant distal goals 

 

 Learning Ecology Components  
 
 

Presenter
Presentation Notes
Summary of the components of a learning ecology

Learning ecologies (Jackson 2013a:14) 'the process(es) we create in a particular context for a particular purpose that provides us with opportunities, relationships and resources for learning, development and achievement'.   

This definition represents the integration and interdependence of the elements of learning and achievement which include the contexts and spaces we inhabit, including our history, relationships and resources, (the most important being knowledge and tools to aid thinking), and our will and capability to create a learning process or learning ecology for a particular purpose.

Such actions may be directed explicitly to learning or mastering something but more likely they will be primarily concerned with performing a task, resolving an issue, solving a problem, or making the most of a new opportunity. 

Learning ecologies have temporal dimensions as well as spatial and contextual dimensions: they have the capability to connect different spaces and contexts existing simultaneously across a person's life-course, as well as different spaces and contexts existing in different time periods throughout their life-course. 



PEDAGOGIC CONTEXT 
    Problems,  Challenges &  

              Opportunities 

PROCESS 

CULTURE 
Respect,  

Recognition,  
Encouragement, 

Emotional support,  
Affiliation 

 
 
 
 
 
 
 
 

Capability 
Thinking 
Motivation 

Character  RESOURCES 
   & TOOLS 

TEACHER 
Motivation 

Thinking Capability 
Character 

CULTURE 
Respect,  

Recognition,  
Encouragement, 

Emotional 
support,  

Affiliation PEDAGOGIC CONTEXT 
 Problems,  Challenges &  

Opportunities –  Educational 
aims, objectives & outcomes 

    RELATIONSHIPS (networks) 
      Learners / Teacher / others / things 

 RESOURCES 
     & TOOLS 

Knowledge,  
Technology 

PROCESS 
Teaching, activity,  

learning, assessing 

          LEARNERS 
              Knowledge/ 
             Capabilities 

         Motivation 
            
              

   TEACHER 
 Knowledge 

Skill/Creativity 
Motivation 

             

 SPACES  
& PLACES 
Classroom,  
Institution,  
Wider world 
Real/virtual 

participation 

discussion 

learning  
emerges 

engagement 
collaboration 

     sharing  
experiences 
co-creating 

A teacher’s ecology for learning & development    

Presenter
Presentation Notes
An ecological approach to designing education considers the whole system within which teachers will encourage and facilitate learning.

Here is the ecology we are involved in.. It is my design and my facilitated process but you are all participants and we are all working together to tray to achieve the purpose and goals of the learning ecology.



Ecologies for self-directed  
learning and development 



Example learning ecology 

Presenter
Presentation Notes
We might illustrate the idea of a personal learning ecology through the scenario of learning to drive a car - an important learning project for many young adults. This scenario involves the learner in a comprehensive way - head, body and heart and it contains both formal learning-conscious and informal task-conscious learning (Rogers 2003). Ultimately, a body of knowledge has to be learned and a level of driving competency has to be embodied and demonstrated in order to pass the driving test. 
 
The process begins with the learner declaring their intention and setting themselves the goal of learning to drive (a useful and valuable new capability) and passing their driving test (the form of recognition that denotes a basic level of competency).  The individual, often with parental guidance and support, creates a new ecosystem to learn and develop themselves in line with this objective. The ecosystem they create includes context, resources, relationships and process and might typically include:
 
1 several months of dedicated activity
2 access to a car so they can practice
3 access to information about driving and the rules of the road - either as a book/booklet, DVD or on-line resources
4 a range of driving instructors including a trained professional instructor
and untrained family members and friends
5 physical environment - safe areas for practising - like empty car parks and quiet roads - then public highways with various traffic conditions
 
  This is a good example of a learner interacting in an organised way with their social, physical and virtual environment in order to learn and develop themselves in a particular way. The process may well be aided by a professional instructor but the learner also typically draws on the knowledge and experience of people who are not professional instructors. The learner develops practical skill and simultaneously theoretical knowledge, together with knowledge that is gained through the experience of driving.  In effect they are developing their own case examples of situations they encounter on different sorts of roads in different sorts of driving conditions. Experience is accumulated in a range of contexts - road, traffic, day time/night time and weather. As they participate in this process they can tap into the experiential knowledge of the people who accompany them on journeys as both drivers and passengers and their new awareness also encourages them to be more observant as a passenger so that they begin to think like a driver, reading and anticipating situations even when they are not driving. This ecosystem from learning to drive - to become a competent driver - may last several months and perhaps involve 50-100 hours of time and effort in which learning and its embodiment in their driving practice is the primary goal. The process includes mastery of a body of procedural knowledge as well as the actual embodiment of knowledge and skill in the performance of driving and they have to demonstrate this to a defined standard in order to pass their test. Failure requires more preparation and another test.




Creation of own website,  
written/audio/video blogs 
portfolio of news casts 

Reporter Student   
Newspaper  

Contributor student  
radio chat shows 

Significant role in  
university production  

of Lysistrata 

Volunteer News  
Reader Susy Radio Employed News  

Reader Jackie Radio 

Learning ecology – becoming a radio broadcaster 
Interest/career driven learning & development 

Presenter
Presentation Notes
A second example of a learning ecology -  Natasha is just completing her second year as a politics student at University of Nottingham
She is trying to live an independent life away from home and make her own decisions about who she wants to be and become. Her current vision for her own future is to work in radio as a presenter so she has embarked on a process of finding out whether she is suited for this work and what a career in broadcasting would be like. Over the last 18 months she has got involved in the university student radio, volunteered as a news reader in local radio, undertaken training with BBC radio and gained paid employment as a news reader at a south London commercial radio station. We can see from the activities she has chosen to undertake outside her course how she is creating her own lifewide curriculum to gain relevant experience, knowledge and skill to inform an important decision about the way she will live her life.
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MY GOAL 
to learn archaeology 

 

 past knowledge, experience  
interests and orientations 

 

MY 
COURSE 

The Posthole                  
editorial team 

attending                            
archaeology                                 
conferences 

organising  
a student                           
archaeology                                 
conference 

Homeless 
Heritage 
excavation  
& exhibition 

participating  
in numerous 
excavations 

volunteer  
Young 

Archaeologists 
Club 

Learning ecology – becoming the archaeologist I want to be 
                             Interest-driven learning and development 

Presenter
Presentation Notes
But what does a learning ecology in higher education actually look like? The slide illustrates the ecology developed by Michael an archaeology student who graduated from the University of York in 2013.  The learning ecology map shows all the things he did while he was studying for his degree that enabled him to become the archaeologist he wanted to be. 

He says ‘My degree course formed the backbone to my learning about archaeology. It provided me with contacts with people who were also interested in my subject and enabled me to develop a mind-set that encouraged me to engage with [the subject] ....But some of the best opportunities for me to learn how to be an archaeologist lay outside my degree course  (Jackson 2013b:5).
These archaeology-related activities that were additional to his course, included: joining the editorial team of the student archaeology magazine, participating in numerous archaeological digs organised by research students, academic staff or other organisations, joining the Homeless Heritage project organised by a post-graduate student, helping to organise an exhibition, participating in several conferences and, at the end of his course, leading and organising a national conference for archaeology students. At weekends he also volunteered at the Young Archaeologists Club working with school children. These experiences were highly influential in his overall development as an archaeologist.
Being an archaeologist involves 'digging' to expose artefacts through which we can interpret the past. Unfortunately, my course only provided a four week introductory fieldwork course so I joined a number of 'digs', six in total run by two different PhD students, a member of the academic staff, a commercial company, and an external public organisation. Overall I probably spent over three months on excavations which gave me valuable insights into how to organise and conduct a dig, how to conduct various types of surveys, how to prepare, identify and display artefacts and beyond this how to work as a member of a team. The commercial digs I undertook introduced me to the world of commercial archaeology and the different approaches and mindsets that are used in the commercial world. (Jackson 2013b:7).
 
And some of his extra-curricular experiences profoundly affected him as a person.
 
One of these projects had a particular significance for me. Homeless Heritage.....is dedicated to working with homeless communities in order to understand and value the spaces used by such communities using archaeological methods. But it is more than archaeologists just applying archaeological techniques to the study of spaces that a particular group of people use: it involves working with homeless people in order to understand the relevance of what is found. In this way I was able to form friendships with people I would never have come into contact with in my student life. I began to appreciate the problems of homeless people and to see the world through their eyes. The experience enabled me to understand the value of contemporary archaeology, but I also began to see a new relevance of what I was doing, through it I became interested in the ways archaeology can be used to engage communities. (Jackson 2013b:8)
 
He also used his opportunity at university to complete the extra-curricular York Award but this was a means of gaining recognition rather than the award itself providing encouragement and support for him while he was engaged in them.
 
This developmental narrative provides a useful demonstration of how the idea of learning ecologies can be applied to undergraduate higher education. It shows that the process of learning, being and becoming is not simply confined to the structure, content and assessment of a pre-determined course. Rather we see how his intrinsic motivations, his desire to become a good archaeologist, form the central purpose around which he creates his personal learning ecology. An unfolding and sustained process that embraces not only his course but also contains within it all the other opportunities for learning that he has accessed or created for himself.  We can see that this process involved a multitude of processes, each with their own purpose connected by his overarching goal, a multitude of relationships involving people associated with the course and the university, and some people who are in the wider world, and a multitude of contexts within which learning, development and achievement are accomplished. 
 
We see his learning ecology being used not just to learn about archaeology, or even to be an archaeologist but to become a certain type of archaeologist and beyond this we see Michael discovering that what he really enjoys doing is working with people. The narrative reveals how he discovered the particular aspects of being an archaeologist that he enjoyed and valued, and in that process how he found a possible way of continuing the ways of being that he valued through employment after university.
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I want to become a doctor 
    Level 1 student University of Surrey 

What learning ecology do I need  
to create to become a doctor? 

CHALLENGE FOR HIGHER EDUCATION 
How can we support and recognise the learning, development  

and achievement involved in becoming a doctor? 

Presenter
Presentation Notes
ASSUMPTIONS
1 If we assume that an individual’s deep intrinsic motivation comes from actualising themselves becoming the person they want to become – then it is likely that their creativity will be associated with their process of becoming.
2 If we assume that these deep motivations will create the will to do everything that is necessary to develop in ways that will enable the person to become who they want to become and we can be certain that they will create their own ecology for learning and development.
3 If HE is serious about encouraging and helping learners to achieve their potential and recognising learning and development that goes well beyond the academic curriculum then
the challenge for HE becomes in one of supporting and recognising the learners lifewide learning, development and achievement



BSc Study Programme  : I am studying 
biosciences but I want to study medicine at 
postgrad level. I study about 20h per week 
learn through lectures, lab practicals, 
books/papers, discussions with friends  

Friends: As an international student, it 
is difficult to be away from my home 

and family. Friends, therefore, become 
a new kind of family…  

 
 
 
 

Sport – uni netball team 
Playing as a part of a team allows me to 

develop my inter-personal and 
communication skills, and always gives 

me a feeling of satisfaction. It lends a 
sense of unity and strength- when we put 
on our match uniforms, we know that we 

are no longer individuals, but part of 
something that is bigger than ourselves. 

Entertainment 
music, cinema, 
meeting friends 

Looking after myself 
Domestic chores 

Shopping 

Volunteer - St John’s Ambulance service 
I joined St Johns’ Ambulance, to learn first aid and general 
safety measures. I think this is an essential part of not just 
University life but life in general. Taking part in that course 

allowed me to feel more secure in my ability to deal with 
emergencies. As I hope to study Medicine as a Postgraduate 

degree, I found the course interesting and engaging. 

University Tutoring  
and Mentoring  

I work at a Combined Learning 
Centre for students with 

learning disabilities and/or 
behavioural problems. I 

worked one-on-one with three 
different students, one of 

whom had Aspergers 
Syndrome 

EXAMPLE LEARNING ECOLOGY 
Level 1 international student (2009) 

 
WHAT ELSE CAN I DO 

TO DEVELOP MYSELF? 
 
 

Organising and leading 
a group of volunteers to 
work in Uganda during 
the summer vacation  

 

Presenter
Presentation Notes
Here is an example of how the award enabled one student to demonstrate her lifewide development.

This is an example of a student’s life map in her first year in 2009. Her ultimate ambition was to become a doctor although at this stage she was studying for a biosciences degree. To achieve her ambition not only will she have to perform very well in her degree, she will have to show commitment to the values that are expected to underlie medical practice and develop a wide range of capabilities, qualities and dispositions that are not necessarily developed in an academic environment. What she is doing to develop herself in ways that are consistent with becoming a doctor for the pathway she is taking is her learning ecology.

Being a doctor requires so much more than technical knowledge – skills, qualities, values and dispositions that have to be developed in ways other than a programme of study. Her personal ecology involves participating in many different activities and social groups. In  engaging in this process she is beginning to represent her personal ecology for becoming a doctor.



unfamiliar problems & 
challenges 

familiar problems & challenges 

familiar  
context unfamiliar  

context 

http://limerickcreatives.weebly.com/videos.html 

Presenter
Presentation Notes
Using Stevenson's contexts and problems map  we can see that she was pushing herself and taking the group of volunteers out of their comfort zones into cultural contexts they had never experienced before to deal with totally unfamiliar problems. There was no supervision by teachers and this is a good example where the university would deem it unethical to put students into such a risky situation without adequate support or supervision. But the students were choosing to do this themselves.

In the space of about a year – four students raised nearly £1000 for Mukano Medical Centre primarily to provide mosquito nets, they collected 200 books and sent them to the school library. They spent time with children in a Ugandan village and got involved in teaching and sex education and saved the life of one young girl by securing her aids treatment and a home with a family member. After returning they set up a new student association to continue raising money to help send students to Uganda to continue the work they had started.

You can watch a short video recording her story at http://www.youtube.com/watch?v=gECPBQ3J_PU  and appreciate some of the complexity in the experience she helped create which provided her with opportunity to be creative.


http://limerickcreatives.weebly.com/videos.html


Ecologies for learning & development are  
revealed in the narratives of people’s lives  

SHOE BOX! 

BLOG 

SCRAPBOOK 

E-PORTFOLIO 

VIDEO DIARY 

DIGITAL STORY 

VIDEO FILM 

SLIDE SHOW 

 

Presenter
Presentation Notes
Lifewide Learning & Development Portfolios 
The portfolio is the physical or virtual medium for students to record and represent their learning and development. Its role is intended to encourage learners to develop the habit of thinking about and recording their experiences, drawing out deeper meanings and understandings in the process. They are not intended to be showcases of best work but honest appraisals of life experiences and their own performance in the experience and learning from the experience. They are their accumulated narratives of learning.
 
Although the requirements for the award specify that a portfolio be produced containing various documentary artefacts (life space map, personal development plan, evidence of ongoing reflection, final written reflective account and updated CV), the presentation of this portfolio is entirely the choice of the individual. This freedom to choose reinforces the self-managed ethos that underpins the award and allows for creative self-expression.
 
Adopting this reasoning, participants in the Lifewide Learning Award were able to choose the format and style of portfolio but they were required to demonstrate an ongoing and regular engagement with it. The emphasis is on commitment to a process of critical reflection rather than purely listing or describing activities. 
 
The portfolios submitted for the award pilot in 2010-11 were rich and diverse.Some students used blogs and e-portfolios, enabling them to blend or connect technologies and resources such as digital images, audio and video.
 
In contrast some students opted with enthusiasm to produce a physical portfolio in the form of a scrapbook rich in images and mementos of the events that they had experienced as well as the textual descriptions and reflective evaluations.
  
We discovered that having a conversation with students and inviting them to talk about their portfolios was an excellent way of bringing out the detail in the narrative learning. Simply because questions could be asked to gain deeper insights into why something was significant and 

Narrative themes 
A number of recurrent themes can be recognised in the experiences that students describe in their lifewide learning portfolios and integrating accounts, namely:
 
employability and career related experiences
personal, emotional or spiritual wellbeing / overcoming or coping with challenging situations
travel and being immersed in new cultures or countries
involvement in societies or clubs either as an organiser or participant 
personal interests and hobbies 
volunteering, caring for others and mentoring
being creative and enterprising including running their own business
  
When portfolios and integrating accounts are audited for their content, generalised patterns of responses can be identified namely 1) career, employability and development for being an effective professional 2) personal growth and self-actualisation  3) combination of these orientations. 
  
Participants were expected to show, in their personal accounts, how their  learning and development relates to the Capability and Values Statement. This was achieved by relating aspects of their account to specific items in the statement - an audit process.




DEVELOPING THROUGH 
OUR EXPERIENCES 
  
Example of  an ecology for 
learning and achieving 
 
Try to visualise the ecology he 
created to achieve his purpose of 
producing ‘more than one right 
answer’ to his professional 
problem 

Dewiit Jones 

http://limerickcreatives.weebly.com/videos.html 
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Seeing the possibilities in a situation
In their book 'The Art of Possibility', Zander and Zander (2000) highlight the importance, in living a fulfilled and successful life, of seeing life as an invention and approaching situations positively with a view to seeing and sensing the possibilities and opportunities they hold. 

To illustrate the wisdom in this proposition I refer you to a memorable story told by Dewiit Jones, one of the world's leading nature photographers.  In the video clip he illuminates his own creative process through which he combines and blends his experience and expertise as a photographer and the mastery of his tools and medium, with his ability to create or put himself into situations with the greatest potential for getting what he calls 'possible right answers.' 
YouTube http://www.youtube.com/watch?v=1sPYApmrJ48&feature=player_embedded#at=18 

It’s a wonderful example of someone with expertise and passion creating an ecology to learn and achieve his goals – ‘possible right answers’  for creative achievement

http://limerickcreatives.weebly.com/videos.html
http://limerickcreatives.weebly.com/videos.html


imagined 

       CONTEXT 
        The actual situation 

    RESOURCES 
people, camera, radio, boat  

       RELATIONSHIPS 
        Gillie’s local experts 

Dewitt’s ecology for learning, achieving & creative self-expression 

EXPERTISE  RESULTS – more than one right answer 

 Contextual knowledge 
‘place of most potential’  

PURPOSE 
To produce a  

stunning image  
to help Dewers  
sell their whusky 



Learning Ecologies  
in the Social Age  

The Social Age is founded on 
the almost universal use of 
social technology for social 
collaboration in a world where 
we can communicate anytime 
from anywhere 
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Presentation Notes
The developed world has transitioned from an agricultural economy (pre-Industrial Age, largely the agrarian sector) to industrial economy (with the Manufacturing Age (1700s-1900s) to post-industrial/mass production economy (mid-1900s, largely the service sector) to knowledge economy (late 1900s – 2000s, largely the technology/human capital sector). This latest stage has been marked by the upheavals in technological innovations and the globally competitive need for innovation with new products and processes that develop from the research community (i.e., R&D factors, universities, labs, educational institutes).

In the Knowledge Age the productivity and competitiveness of units or agents in the economy (be they firms, regions or nations) depend mainly on their capacity to generate, process, and apply efficiently knowledge-based information. [21] 

The Social Age is now emerging from the Knowledge Age and it is primarily being brought into existence as a result of the web 2.0 and web-enabled technologies and social media platforms which are changing our behaviours and habits in respect of how we find, use, develop and distribute information and knowledge and create new meaning and understanding.


The key component of a knowledge economy is a greater reliance on intellectual capabilities than on physical inputs or natural resources."[11]

It is also described as an economy where information is both the currency and the product. While we have always relied on information exchange to do our jobs and run our lives, the information economy is different in that it can collect more relevant information at the appropriate time. Consequently, production in the information economy can be fine tuned in ways heretofore undreamed of. What makes information plentiful in this economy is the pervasive use of information and communications technology.


Knowledge workers are workers whose main capital is knowledge. Typical examples may include software engineers, doctors, architects, engineers, scientists, public accountants, lawyers, and teachers, because they "think for a living".[1]

What differentiates knowledge work from other forms of work is its primary task of "non-routine" problem solving that requires a combination of convergent, divergent, and creative thinking.[2] Also, despite the amount of research and literature on knowledge work there is yet to be a succinct definition of the term.[3]

The issue of who knowledge workers are, and what knowledge work entails, however, is still debated. Mosco and McKercher (2007) outline various viewpoints on the matter. They first point to the most narrow and defined definition of knowledge work, such as Florida’s view of it as specifically, "the direct manipulation of symbols to create an original knowledge product, or to add obvious value to an existing one", which limits the definition of knowledge work to mainly creative work. They then contrast this view of knowledge work with the notably broader view which includes the handling and distribution of information, arguing that workers who play a role in the handling and distribution of information add real value to the field, despite not necessarily contributing a creative element. Thirdly, one might consider a definition of knowledge work which includes, "all workers involved in the chain of producing and distributing knowledge products", which allows for an incredibly broad and inclusive categorization of knowledge workers. It should thus be acknowledged that the term "knowledge worker" can be quite broad in its meaning, and is not always definitive in who it refers to.[4]

In one study it was reported that knowledge workers spend 38% of their time searching for information. They are also often displaced from their bosses, working in various departments and time zones or from remote sites such as home offices and airport lounges.[5]

Knowledge workers are employees who have a deep background in education and experience and are considered people who "think for a living." They include software developers, doctors, lawyers,inventors, teachers, nurses, financial analysts and architects.[6] As businesses increase their dependence on information technology, the number of fields in which knowledge workers must operate has expanded dramatically.



Sources
http://en.wikipedia.org/wiki/Knowledge_economy
Walter W. Powell and Kaisa Snellman. "The Knowledge Economy". Stanford University. Retrieved 24 March 2014.
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Internet & social  
media history 

first use  
of emails 

   START 
OF WWW 

extensive use of internet  for 
communication & knowledge 

production within organisation 

WEB 2.0  
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first PC 

first network  
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& social media 
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first PC 
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The ages I have lived through




Sue Beckingham 

How social  
media is  

shaping what  
we do in the  
Social Age  

connect 

communicate 

create collaborate 

curate 



Harold Jarche 
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Presentation Notes
Personal Knowledge Mastery (PKM) is a framework developed by Harold Jarche for individuals to take control of their professional development through a continuous process of seeking, sensing-making, and sharing.

Seeking is finding things out and keeping up to date. Building a network of colleagues is helpful in this regard. It not only allows us to “pull” information, but also have it “pushed” to us by trusted sources. Good curators are valued members of knowledge networks.

Sensing is how we personalize information and use it. Sensing includes reflection and putting into practice what we have learned. Often it requires experimentation, as we learn best by doing.

Sharing includes exchanging resources, ideas, and experiences with our networks as well as collaborating with our colleagues.
 
The multiple pieces of information that we capture and share can increase the frequency of serendipitous connections, especially across organizations and disciplines where real innovation happens. As Steven Johnson, author of Where Good Ideas Come From says; “chance favors the connected mind“.

http://jarche.com/2014/02/the-seek-sense-share-framework/





Learning Flow 
a continuous steady stream of  social micro- learning activities – 
accessible from the web via mobile devices – anywhere/anytime 

Jane Hart 



Q How important is your Personal Learning Network to  
your development in your professional role(s)?  (n=14) 

. 

64% 36% 



Our Ecology  for Exploring Ideas 
context, people, process, interaction, resources, learning 

YOU 

ME 

PAST SURVEY TOOL 

SOCIAL MEDIA 
#derbyscholars 

SPACE TO CURATE 

FUTURE? 

C 
O 
N 
T 
E 
X 
T 

RESOURCES 

PROCESS 



SORRY YOU  
CAN’T DO THAT! 

THERE MUST BE  
A BETTER WAY? 

IT WILL ALL BE  
WORTH IT IN THE END 

WHAT A GREAT  
WAY TO LEARN 

WHAT A GREAT IDEA 

WHAT IF WE ?... 

Behind every significant educational 
development there is an ecology for 

learning and development 
 

the complex set of relationships and  
interactions we create in a particular 
context for a particular purpose that 
provide us with opportunities and 

resources for learning, development  
and achievement   
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Here is an example of a higher education teacher creating an ecology to enable her to engage in innovation. Her project was to design from scratch a series of modules for professionals working in the fashion industry. Designing for an on-line environment and the pedagogy for supporting this form of learning was entirely new to her so her development as a teacher/designer went hand in hand with the development of the on-line learning.

As you read the extract try to visualise the process she created to achieve her goal. Perhaps you have had similar experiences.

‘I obviously used the [market] research that we had done. Discussed it with the Head of School and the headings that we would put together to begin to develop the short courses. Then I had to find external people to help with writing content...I found these people by sort of utilizing my own contacts...a lot of email communication took place with them sending me materials and me checking it and going back to them with feedback…… 

I always felt as though I was having to push other departments…It always felt as though the answers didn’t exist in that point in time... once I had actually got past that initial stage of how do I put these first drafts of the units together, things began to roll and I began to discover who I could at least go and say ‘Look I have this question, who can I ask? Who is going to answer it for me? I need answers... ‘I need to know.’ 

I spent more and more time with the people from [university's educational technology centre] and asked for their feedback on what I was developing and what the externals were developing with me. They got more and more involved because they really believed in what I was doing once the momentum got going....without them helping me so much, I wouldn’t have achieved the outcomes. Innovator School of Design  taken from ‘The Wicked Challenge of  Changing a University’  to be published July 2014





http://lifewideeducation.uk 

Lifewide Education Community Creative Academic Community 

http://www.creativeacademic.uk/ 
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